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ABSTRACT 
 
The lack of the visible and practical involvement of parents in schools that are in 
previously disadvantaged communities is not only depriving the present learners and 
their parents of their democratic right to participate in shaping their future, but that of 
the coming generation and leaders of tomorrow as well. South Africa as a country is 
about twenty years into democracy and already the education system has been 
chopped and changed about four times but with no success. The schooling system 
in previously black communities is deteriorating. The government of the day has 
been prioritising education for about fifteen years now, the budget for education is 
equal to the budget for the whole country in some of the neighbouring countries like 
Zimbabwe but the quality and standard are far worse than in those countries. The 
cost of the current problems in education mostly in previously black township schools 
is far too much to imagine. The main challenge seems to be the nature, character, 
skills and capabilities of parents serving in school governing bodies. 
 
This study is so important because of the situation that exists in schools that are 
situated in historically disadvantaged communities where the parents who get 
elected to school governing bodies are still, despite workshops and training offered 
by the Department of Education, unable to manage and govern schools and thus 
render the school governing body ineffective. The Department of Education through 
its programmes does conduct governance, financial management and policy 
formulation workshops. These efforts from the government side do not seem to bear 
any fruit because parents, after attending the training and workshops are still unable 
to create well-managed and properly governed schools.  
 
The primary objective of this study is to improve the organisational performance of 
schools in previously disadvantaged communities in the Uitenhage District of the 
Department of Education situated in the Nelson Mandela Metropolitan Municipality 
by investigating how effective school governing body governance could contribute to 
such performance. More specifically, the study investigates the relationship between 
effective school governing body management, as a dependent variable, and 
parental/community involvement, finance and resource management, school 
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governance, learner discipline/conduct, and quality education as independent 
variables. The population of the study was high school principals and school 
management team (SMT) members in the Nelson Mandela Metropolitan Municipality 
focusing mainly on historically or previously disadvantaged schools in the Uitenhage 
district of the Department of Education. The study used convenience sampling where 
seventeen (17) high schools were selected. In each school, school management 
team members and a principal were requested to fill in a questionnaire. In total 105 
questionnaires were distributed and 85 were fully completed and returned. 
Questionnaires were collected, data captured and analysed and a report was written.  
 
The empirical results revealed the following weaknesses in the SGBs of high schools 
in the Uitenhage District of the Department of Education in the Nelson Mandela Bay 
Municipality: the SGBs do not effectively formulate school policies; the SGBs do not 
effectively provide support to educators in performing their professional duties;  the 
SGBs are not fully involved in supplementing  resources supplied by the state in 
order to improve quality of teaching and learning; and the schools are weak on 
community engagement.                                                                                
                                                                                
On the other hand, the following positive elements of SGBs were highlighted in the 
empirical results; the schools are rated good regarding the following  
variables/issues: quality of teaching and learning, utilisation of school resources, 
school governance, professionalism of staff and extra-mural activities; the SGBs 
know and participate in the academic and extra-mural programmes of the schools;  
the SGBs successfully prepare the annual budget for the schools; the SGBs are 
effectively governing the schools; the SGBs do appoint auditors to audit the school's 
books and financial statements; the schools have achieved audited financial 
statements without a disclaimer; the schools have a disciplinary committee that deals 
with the learner code of conduct and attends to disciplinary problems. The study 
highlights areas in school governance that should be improved, as well as 
recommendations on how to improve them. Recommendations for future research 
are also provided. 
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ABBREVIATIONS AND ACRONYMS 
 
SASA : South African School's Act  
SGB :  School governing body 
SMT :  School Management Team / Senior Management Team 
QUAL  :  Quality of teaching and learning 
RESO  :  Utilisation of school resources 
GOVN :  School governance 
DISC  :  Learner conduct and discipline 
ENGA  :  Community engagement 
CULT  :  Extra-mural activities (cultural) 
SPOR  :  Extra-mural activities (sport) 
EDUC : Extra-mural activities (education) 
LEAD : Senior management team leadership 
PROF : Professionalism of staff 
MOTI : Staff morale and motivation 
SGBP : School governing body performance 
PERF : Performance   
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CHAPTER 1 
 
SCOPE OF THE STUDY 
 
1.1  INTRODUCTION 
 
The researcher decided to embark on this study because of the mostly poor 
performance, high level of dysfunctionality and ineffectiveness of the governing 
bodies of the so-called historically disadvantaged or township schools. This 
challenge spills over to the academic performance of the schools as most of them 
are not producing good results in the final national senior certificate examinations 
and parents resorted to taking their children away from these schools (Msila, 2005: 
173 – 174). 
     The problem of poorly performing schools and ineffective school governing bodies is 
so serious in the disadvantaged communities that it leads to the closure of schools 
due to dysfunctionality and very low learner numbers as a result of a great exodus of 
learners to former white schools in search of quality education (Msila, 2005:174). 
This situation also leads to mismanagement of funds and resources in the 
disadvantaged schools (Nela, 2005: vi).     
     The lack of performance and ineffectiveness of school governing bodies is a 
management issue and a problem because it adversely affects the core business of 
a school which is teaching, learning and assessment by failing to provide proper 
governance to a school. If a school governing body does not perform according to its 
legislative mandate it will not be able to supplement, utilise resources and finances 
to the benefit of the learners, and will therefore be failing in its duty to ensure that a 
proper and appropriate service is delivered to learners and parents (SASA No 84 of 
1996).  
 
This study intends to contribute to solving the problem by providing a framework of 
how the challenge of academically poorly performing schools and ineffective school 
governing bodies in historically disadvantaged schools or township schools  can be 
addressed by looking at the following independent input variables: learner 
discipline/conduct, finance and resource management, quality education, school 
governance and parental involvement. 
2 
 
 
1.2  PROBLEM STATEMENT 
 
A problem statement is a compelling argument based on the literature that presents 
the importance of a field of research for a particular audience (Arnolds, 2012(a): 7). 
This section presents the importance of this research to managers in schools, 
Department of Education officials, district directors and provincial heads of the 
Department of Education. This section also deals with the nature of the problem that 
triggered the research, causes of the problem, and the extent and risks/threats to 
education if the problem is not investigated and solved. This section also deals with 
the benefits if the problem is indeed addressed. 
      
     1.2.1 Background to the problem 
 
One problem that exists in schools situated in historically disadvantaged 
communities is that of parents who get elected to school governing bodies but who 
despite workshops and training offered by the Department of Education are 
seemingly still unable to manage and govern schools and thus render the school 
governing body ineffective. The Department of Education through its programmes 
does conduct governance, financial management and policy formulation workshops. 
These efforts from the government side do not seem to bear any fruit because 
parents, after attending the training and workshops, are still finding it difficult to 
create well-managed and properly governed schools. 
 
1.2.2 The extent of the problem 
 
In terms of the statistics of grade 12 final results in 2010, in the Uitenhage District 
there was only one school from the black townships that managed to get a 100% 
pass rate compared to five schools in former white areas. There was also one school 
from the black township schools that received between 90 and 99% compared to six 
schools from the former white communities. The majority of the black township 
schools fell between 16 and 59 % and there were three schools from the black 
townships that fell between 60 and 80% while the rest were schools from the former 
coloured communities (Eastern Cape Department of Education, 2010)1. 
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In the analysis of grade 12 final results in November 2011 there were four schools 
that had a 100% pass rate, all of them from former white schools and no one from 
coloured communities or black township schools. Seven schools from white 
communities had a pass rate between 90 and 99% and only one from coloured 
communities. 
Only one school received between 80 and 89% from black township areas and all 
other schools from black or coloured communities received between 0 and 63% 
(Eastern Cape Department of Education, 2011). The situation for the 2012 matric 
results was as follows: four schools all from former white communities got 100%, five 
schools all from former white communities got between 95 and 99%. Only one 
school from black townships got between 80 and 89%. The rest of the schools from 
black township areas got between 0 and 60% (Eastern Cape Department of 
Education, 2012). 
Two high schools were forced by dwindling numbers and academic 
underperformance to merge into one high school in the black township area of 
Kwanobuhle. The dwindling numbers are due to the exodus of learners to former 
white communities in pursuit of quality education (Msila, 2005:173). According to the 
National Norms and Standards for School Funding (1998), that deals with the 
allocation of funds to schools, the Department of Education allocates funds to 
schools according to the poverty levels of the community around the school, and the 
schools that are considered to be in the same poverty level are grouped together, 
and the group is called a quintile. 
The group of schools that are regarded to be poorest of the poor are put in quintile 1 
and the next group of schools are put in quintile 2 as the next level of poverty in their 
community and so on and on. The group of schools that are regarded as far better 
than the other schools are then put in the last quintile numbered 6. Most schools in 
black township areas are in quintile 1 – 3 and each learner in a school in quintile 
1(one) is allocated R960 per year (National Norms and Standards for School 
Funding, 1998). The total amount that is allocated to the school is R960 per learner 
multiplied by the enrolment of the school. Any number of learners failing a grade has 
to be repeatedly allocated funds and that is wasteful expenditure. 
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1.2.3 Impact of the problem on schools and community 
The issue of ineffective school governing bodies has very serious implications and 
consequences for the school and the community that the school intends to service. 
The researcher of the current study has experience of the fact that in a school 
context where there is a lack of governance, a favourable environment for teaching 
and learning is restricted. Destruction of school property, drug and alcohol abuse, 
vandalism and violence could have an impact on schools and the community. High 
failure rate, misuse and mismanagement of finances (Nela, 2005: vi) and other 
resources, theft and burglary, low educator morale, high learner dropout rate, exodus 
of learners  from township schools to former white schools (Msila, 2005:174), ill-
discipline and ultimately closure of schools  are also some of the visible impacts on 
the school. 
The current researcher can also share his experiences on the fact that the  
community will also be vastly affected as the school dropouts will end up engaging 
themselves in unlawful activities that will result in the crime rate going up. One of the 
consequences when the  youth are not occupied is the high rate of teenage 
pregnancy and the excessive use of drugs and alcohol. The other tendency is that 
the parents and community fail to own the schools and that creates a space for thugs 
and criminals to take school property away from school premises and no one will 
come out in defence of the school because of fear of victimisation. 
1.2.4 Benefits if problem is addressed, decreased or eliminated 
There are also benefits and gains if this problem is addressed and solved. Some of 
these benefits include having well-run and managed community or township schools 
that produce high pass rates for learners across the grades. The learner dropout rate 
could go down and this could increase learner enrolment in the township schools. 
Educator morale could be improved and confidence boosted if they see parents 
coming in big numbers to enrol their children into the school, because that 
demonstrates the trust and confidence that parents have in those educators. The 
community could also benefit if this problem is solved in terms of a reduction in the 
illiteracy rate, a reduction of the high rate of unemployment and more especially 
growth in the youth participating in the country's economy. 
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1.2.5 Other researchers’ contribution to improving the performance of schools 
There is literature available and quite a number of researchers who have made a 
contribution to the improvement of the performance of schools. Researchers have 
tried to contribute to solving the problem by using different approaches and some of 
these contributions will be discussed. Ngidi (2004) conducted a study to contribute to 
the improvement of the performance of schools by attempting to unravel the problem 
of the efficiency of school governing bodies as perceived by educators. The study 
aimed at finding answers to the following research questions: To what extent do 
educators perceive school governing bodies to be efficient?; To what extent do 
educators’ biographical variables such as gender, regional location, and teaching 
phase influence their perceptions of the efficiency of school governing bodies? 
The findings of Ngidi’s study revealed that the majority of educators perceived the 
school governing bodies to be moderately efficient. This finding implies that there is a 
need to improve their efficiency by providing training programmes for the members 
of school governing bodies in the form of seminars or workshops (Ngidi, 
2004:263).The study also concluded that the school governing bodies are poor in 
curriculum related activities. The researcher recommended that school governing 
bodies should try to elect parents who have curriculum related expertise or 
alternatively use the services of educators who are serving on their school governing 
bodies (Ngidi, 2004:263). The provincial Departments of Education have been 
providing training and workshops to parents almost yearly but have not been 
achieving many good results or improvement as in other studies. The study by 
Ngidi(2004) is not explicitly clear as to how the training and workshops were done 
differently from those previously given so as to produce the desired results, namely 
school governing body effectiveness. 
According to a study conducted by Van Wyk (2004) whose aim was to determine 
educator's perceptions and experiences of the functioning of the SGB in their school, 
the opinions expressed by educators who completed the questionnaires mainly 
reflected the experiences of educators teaching in township schools. Some of the 
main recommendations of the study include: that parents serving on the SGB (school 
governing body) should be remunerated since this could serve to motivate them to 
fulfil their tasks as SGB members; that workshops for SGB members should be held 
in a language they understand and they should have copies of the School's Act 
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translated into their own language (Van Wyk, 2004: 49-54).  
This study by Van Wyk (2004) fell short of explaining how SGB parents would be 
remunerated despite the fact that the SASA (1996) states categorically and clearly 
that parents should not be remunerated for doing their work as SGB members. It is 
not clear whether Van Wyk (2004) suggested a policy amendment otherwise that 
would be a violation of SASA (1996). Conducting workshops and writing material in a 
language that parents will understand will add value in terms of understanding the 
content of the material but that does not guarantee its full implementation. 
Also in trying to improve the performance of schools, the researchers Singh, 
Mbokodi and Msila (2004) conducted a study focusing on investigating the influence 
of black parental involvement on the performance of their children. This study was 
limited to the black community because of the many challenges this community 
faces in the post-apartheid South Africa. The findings of this research showed that 
parents who spent some quality time with their children each day tended to be good 
motivators of their children. 
The study recommended that there be crucial inroads made to empower the parents 
as well if the education system is to create a well-rounded empowered citizen. The 
study found that learners with more valuable social and cultural capital perform 
better at school than do their peers with less social and cultural capital. The study 
also recommended that there be ways of closing the gap between the wealthy and 
the poor parents by enhancing propinquity between teachers and the parents or 
community members and this could be achieved by working together within the spirit 
of Masifunde (Singh et al., 2004: 301-307). 
1.2.6 Discussion of the variables in the conceptual model/framework 
This section explains the selected variables and further motivates why these 
variables have been chosen. These variables give and identify a theoretical basis for 
the proposed solution to the problem and they explain the conceptual rationale 
behind these problems.The variables identified are: learner discipline/conduct; 
school governance; finance and resource management; quality education and 
parental/community involvement.   
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1.2.6.1 Learner discipline/conduct 
 
Learners are supposed to benefit from an education system, in other words they are 
at the receiving end. It is therefore necessary for the stakeholders to ensure that the 
learners are always ready to receive education and they are in actual fact receiving 
it. Unbecoming learner discipline and behaviour can be an obstacle that prevents 
learners from receiving good education. According to a study that was conducted  by 
Mestry and Khumalo(2012), one of the major findings of the study revealed that 
many rural school governors still lack the relevant knowledge and skills to design 
and enforce a learner code of conduct effectively. The study went on to explain  that 
the literacy levels of the majority of SGB members(parents) make it difficult for them 
to design and enforce the learner code of conduct, even though the department may 
have provided training. According to the study, parent-governors are far removed 
from the day-to-day operations of the school,and consequently fail to contextualise 
the seriousness of dicipline problems as well as to enforce the learner code of 
conduct effectively (Mestry & Khumalo, 2012:97). In relation to the problem of 
illiteracy, Van Wyk (2004, as cited in Mestry & Khumalo, 2012) asserts that many 
SGBs, particularly in less advantaged areas do not have the required skills and 
experiences to exercise their powers. The current researcher has therefore chosen 
learner discipline or conduct as one of the variables in the conceptual model 
because there is a general lack of learner discipline that hampers the teaching and 
learning process and it does contribute to learners succeeding or not at the end of 
the year and the SGBs seem to be having a  difficulty in  managing the conduct of 
learners and small or no support is given to the Principals and SMT's of schools.                                               
1.2.6.2 School governance 
 
A school where there is no proper and effective governance is mostly unlikely to 
deliver a good education. Good governance is key to the life of a school and to the 
purpose that the school is meant for. School governance deals with policies and 
guidelines within which a school must be run in order to make sure that the desired 
results are attained. School governance also includes  all the principles, models and 
practices that enable a school governing body to effectively direct the working of the 
school (Teodora, Laszlo & Aurelia, 2012: 251).According to Ngidi (2004), school 
governance means determining the policy and rules by which the school is to be 
organised and controlled (Ngidi, 2004: 260).The researcher has chosen school 
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governance as one of the variables in the conceptual model because good 
governance provides a basis on which a school can be better managed and run so 
as to produce quality teaching and learning and hence the desired outcomes. 
1.2.6.3 Finance and resource management 
 
One of the main duties and functions of governing bodies is to manage finances and 
resources ensuring that they are utilised to the benefit of the learners so that the 
desired results are consistently obtained (SASA No 84 of 1996). According to Mestry 
and Hlongwane (2009), in order to manage the funds effectively, efficiently and 
economically, the members of the SGB should have a thorough knowledge of and 
the appropriate skills related to financial school management (Mestry & Hlongwane, 
2009 : 339). A school governing body that cannot manage its resources and finances 
will never be able to improve the quality of its services. Resources are an important 
vehicle or tool to better the lives of others; a lack of resources or poor management 
of finances and resources leads to failure not success.                                                                                  
1.2.6.4 Quality education 
 
Quality education refers to the delivery of quality teaching, learning and assessment 
in schools. According to Herselman and Hay (2002), quality education is important to 
foster the life skills needed in a lifelong learning society. They added further that 
learning is an ongoing process and does not end when a learner's formal 
schoolgoing years come to end. In South Africa quality schooling and teaching will 
lead to more literate people and lower drop-out rates. This once again has further 
benefits such as less poverty and fewer socio economic problems (Herselman & 
Hay, 2002: 240).  In order for quality education to be received by learners there are 
some non-negotiables that need to be complied with by all the relevant 
stakeholders,these are: learners being in class learning all the time and being 
respectful to their teachers and adhering to school rules; teachers being in class on 
time, being well prepared for lessons, and being of sober mind and body. This 
variable was selected because the core business of a school is quality teaching and 
learning.   
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1.2.6.5 Parental / community involvement 
 
According to Lopez et al.(2001, as cited in Bower & Griffin, 2011) parental 
involvement is either supporting student  academic achievement or participating in 
school-initiated functions (Bower  & Griffin, 2011: 78).Parents are therefore the  most 
important pillar in the education of a child and have a key role to play. They are the 
first teachers of children at home. A school cannot educate a child without the 
involvement of parents, and parents have to be at the centre of the education of a 
child to give the necessary support to the child, the teachers and the school. If an 
improvement is to be made to the organisational performance of schools, then 
parents must be central and the SASA (1996) gives parents a mandate to participate 
in the shaping of the future of their children. Van Wyk and Lemmer (2009) also see 
parental involvement as the “willing and active participation of parents in a wide 
range of school and home-based activities“ (Van Wyk & Lemmer, 2009: 14). Parental 
involvement is therefore a crucial component of the conceptual model (Figure 1.1).  
 
1.2.6.6 Extra – mural activities 
 
In terms of the SASA (1996), the SGB has been allocated a function of determining 
the extra – mural activities of the school and the choice of subject options in terms of 
provincial curriculum policy (SASA, 1996: 49). These extra-mural activities include 
the sports that the learners will partake in school. The involvement of learners in 
sport assists in taking the learners away from the streets and in involving themselves 
in unacceptable and unlawful activities. It seems, from the current researcher's 
experience that, the learners who take part in sport at school spend most of their 
time at school and have little or no time for other activities, and those learners tend 
to do well at school. Extra -mural activities are also an important component of the 
conceptual model (Figure 1.1)  
1.2.6.7 Senior management team 
A senior management team in a school situation is comprised of the Principal, 
Deputy Principal and Heads of Departments (HODs) of various subjects offered in a 
particular school. This is a team whose duty is to ensure that teaching and learning 
does take place in a school and the Principal is the accounting officer (SASA, 1996). 
The Deputy Principal must always assist the Principal in making sure that the school 
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is well run and managed, the school has a timetable, learners are thought and 
assessed, parents are informed about their children's academic progress (SASA, 
1996). According to the SASA (1996) the HOD's duties include among others 
teaching, allocating teachers to various subjects, class visits and managing their 
departments. School effectiveness and improvements partly depends on whether the 
senior management team is doing its duty properly and to the best of their abilities. 
In actual fact the senior management's job is to ensure that teachers are doing their 
job and they must also do their job as well. If a school management team fails to 
carry out and perform its duties as per the SASA, the school will find it difficult to 
produce the results expected by the school stakeholders. Senior management team 
is also crucial component of the conceptual model (Figure 1.1). 
 
1.2.6.8 Professionalism of staff 
According to the South African Council of Educators Act(No 31 of 2000, as cited in 
Policy Handbook for Educators, 2003), the educators who are registered or 
provisionally registered with the South African Council for Educators acknowledge 
the noble calling of their profession to educate and train the learners of our country; 
acknowledge that the attitude, dedication, self-discipline, ideals training and conduct 
of the teaching profession determine the quality of education in this country; 
acknowledge, uphold and promote basic human rights, as embodied in the 
Constitution of South Africa; commit themselves therefore to do all within their power, 
in the exercising of their professional duties, to act in accordance with the ideals of 
their profession, as expressed in the Code of Professional Ethics and act in a proper 
and becoming way such that their behaviour does not bring the teaching profession 
into disrepute(Policy Handbook for Educators, 2003 : E-17). 
 
The above Act stipulates clearly the professional standards, conduct and behaviour 
that must be upheld by educators in their endeavour to deliver quality education in 
our schools. The question at this point in time is whether these professional 
standards are being upheld, honoured and respected. Is the attitude, dedication, 
self-discipline still there in the teaching profession? If the upholding of standards and 
professionalism mentioned above determine the quality of education in this country, 
now looking at the rapid decline of the quality of education, mostly in schools that are 
in previously disadvantaged communities, one cannot hesitate concluding that these 
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codes of professional ethics are just a lip service, and hence the professionalism of 
staff is one of the important components of the conceptual framework.      
1.2.6.9 Staff morale and motivation 
One of the areas, mostly in township schools, that need a lot and a specific type of 
attention is the morale and motivation of educators. According to the experience of 
the current researcher who is a Principal / headmaster in one of the township 
schools, educators in these communities are through a variety of challenges ranging 
from learners, parents, poor basic conditions of service and employment, low 
salaries, unexciting or low benefits and the poor or lack of delivery of quality 
resources for teaching and learning by the department of education.These 
challenges have affected the morale of the educators adversely. The issue of staff 
low morale and motivation contributes, to some reasonable extent, directly to the 
poor performance of most schools. The department of education need to reinforce 
the right behaviour by introducing motivators such as recognition, rewards and 
others.  
According to DuBrin (2010), recognition is such a potentially powerful motivator that 
it merits separate attention. Also, recognition programs to reward and motivate 
employees are a standard practice in business and non-profit firms. DuBrin (2010) 
explains further that people who are proud of their work want to be recognized for 
their good deeds. Recognition is a strong motivator because it is a normal human 
need and also recognition is effective because most workers feel they do not receive 
enough recognition (DuBrin, 2010: pp294–295). It is common knowledge that 
demotivated employees will not perform and also those who do very well in terms of 
performance need to be recognised and rewarded so as to keep them doing 
betterand better in their work. Public sector and education in particular need to 
benchmark these good practices. That is why staff morale and motivation is also a 
crucial component of the conceptual model. 
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FIGURE 1.1: CONCEPTUAL MODEL TO IMPROVE SCHOOL'S                    
ORGANISATIONAL PERFORMANCE THROUGH EFFECTIVE SGB                      
GOVERNANCE 
 
 
 
 
                                                          
 
 
 
 
 
1.3 RESEARCH OBJECTIVES 
1.3.1 Primary objectives 
The primary objective of this study is to improve the organisational performance of 
schools in previously disadvantaged communities in the Uitenhage District of the 
Department of Education situated in the Nelson Mandela Metropolitan Municipality 
by investigating how effective school governing body governance could contribute to 
such performance. More specifically, the study investigates the relationship between 
effective school governing body management, on community engagement, finance 
and resource management, learner discipline/conduct, and quality teaching and 
learning. 
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1.3.2   Secondary research questions 
In order to achieve the above-mentioned objectives, the following secondary 
research questions are pursued: 
 What is the relationship between learner discipline / conduct and SGB 
performance? 
 What is the relationship between school governance and SGB performance? 
 What is the relationship between finance and human resource management 
and SGB performance? 
 What is the relationship between the quality of teaching and learning and SGB 
performance? 
 What is the relationship between parental / community involvement and SGB 
performance? 
 What is the relationship between extra – mural activities and SGB 
performance? 
 What is the relationship between effective senior management teams and 
SGB performance? 
 What is the relationship between the professionalism of staff and SGB 
performance? 
 What is the relationship between staff morale and motivation and SGB 
performance? 
 What are the relationships between the above -mentioned independent 
variables and the overall academic performances of schools? 
 What is the relationship between the overall academic performances of 
schools and their SGB performances? 
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1.3.3 Research design objectives 
To achieve the above-mentioned primary and secondary research objectives, the 
following research design objectives are pursued: 
 To conduct a secondary literature review in order to obtain knowledge and 
information on the variables under investigation; 
 To construct a questionnaire for the collection of the primary data for the 
study; 
 To collect data from about 80 and above high schools in the Uitenhage District 
of the Nelson Mandela Metropolitan Municipality;                                                                                                                                                      
 To capture the data by means of an Excel computer software program; 
 To analyse the data through the services of a statistician using a computer 
software program; 
 To interpret findings and draw up recommendations and conclusions; 
 To present recommendations to management.                                                                  
 
1.4 METHODOLOGY OF THE STUDY 
 
This section deals explicitly with the methodology of this study in which the research 
approach and strategy will be outlined using the literature as a foundation. Two 
important research paradigms will be discussed followed by the declaration of the 
paradigm with which this study will be associated. The ethical issues that are taken 
into consideration also form part of this discussion. The sampling design and the 
measuring instrument are also outlined in this discussion. 
 
1.4.1 Research paradigms 
 
There exist two main research paradigms that guide how scientific research should 
be conducted, namely the positivistic and the phenomenological (or interpretivistic) 
paradigms.                                                                               
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A summarised version of the two paradigms is discussed below.                                                                        
                                                                          
1.4.1.1 Positivism 
  
According to Collis and Hussey (2009), positivism is a paradigm that is derived from 
the natural sciences and is based on the assumption that social reality is singular 
and objective, and is not affected by the act of investigating it. They state further that 
positivism is underpinned by the belief that reality is independent of us and the goal 
is the discovery of theories, based on empirical research (observation and 
experiment). The researchers also reiterated that according to the positivists, 
knowledge is derived from ‘positive information’ because “every rationally justifiable 
assertion can be scientifically verified or is capable of logical or mathematical proof” 
(Collis & Hussey, 2009: 56 – 57). 
According to Creswell (1994, as cited in Collis and Hussey, 2009), because positivist 
theorists believe reality is independent of us, they assume the act of investigating 
social reality has no effect on that reality. Under positivism, the following are 
applicable: theories provide the basis of explanations. Explanations consist of 
establishing causal relationships between the variables by establishing causal laws 
and linking them to a deductive or integrated theory. Creswell (1994), as cited in 
Collis and Hussey, 2009) mentioned further that positivism is associated with 
quantitative methods of analysis which emphasise the objectivist approach to 
studying social phenomena which gives importance to research methods focusing on 
quantitative analysis, surveys, experiments and the like (Collis & Hussey, 2009: 55-
56).  
1.4.1.2 Interpretivism 
 
The interpretivism paradigm developed as a result of the perceived inadequacy to 
meet the needs of social scientists (Collis & Hussey, 2009: 56). According to Smith 
and Creswell (1983 and 1994 respectively, as cited in Collis and Hussey, 2009) 
interpretivism is underpinned by the belief that social reality is not objective but 
highly subjective because it is shaped by our perceptions.  The researcher intersects 
with that which is being researched because it is impossible to separate what exists 
in the social world from what is in the researcher's mind (Collis & Hussey, 2009: 57). 
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In interpretivism, as opposed to positivism, the act of investigating social reality has 
an effect on it, and it focuses on exploring the complexity of a social phenomenon 
with a view to gaining interpretive understanding rather than focusing on measuring 
social phenomena as positivism does. 
The interpretivistic paradigm is associated with the qualitative method of analysis 
(Collis & Hussey, 2009: 57). According to a study by Van Maanen(1983, as cited by 
Collis and Hussey, 2009), the interpretivists adopt a range of methods that “seek to 
describe, translate and otherwise come to terms with the meaning, not the frequency 
of certain more or less naturally occurring phenomena in the social world” (Collis & 
Hussey, 2009: 57). 
 
1.4.2 Ethical issues 
  
This study conformed to accepted ethical norms, standards, professional values and 
practices. The participants that were requested to take part in the study did so on a 
voluntary basis and no remuneration was given. The aims and objectives of the 
study were explained to the participants thoroughly and they were informed that if 
they wanted to withdraw they had a right to do so. Participants answered a 
questionnaire and were reassured of confidentiality; no names of participants were 
written on the questionnaires to protect them from victimisation. An ethical clearance 
form (Annexure 3) from the Nelson Mandela Metropolitan University was filled in and 
submitted. 
1.4.3 Sampling design 
 
The population of the study was made up of high school principals and school 
management team (SMT) members in the Nelson Mandela Metropolitan Municipality 
focusing mainly on historically or previously disadvantaged schools in the Uitenhage 
District of the Department of Education.  
 The study used convenience sampling where seventeen (17) high schools were 
selected. In each school, school management team (SMT) members and a principal 
were requested to fill in a questionnaire. In total 105 questionnaires were distributed 
and 85 were fully completed and returned. Questionnaires were collected, data 
captured and analysed and a report was written. 
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1.4.4 Measuring instruments 
  
The measuring instrument was a questionnaire made up of closed-ended multiple 
choice questions, each of which had a set of predetermined answers. A Likert-type 
scale was used where respondents were asked to choose whether they strongly 
agree, agree, are neutral, disagree, or strongly disagree with each item or series of 
items all related to the same conceptualised attitude. Closed questions are very easy 
to analyse and very convenient. More details about the measuring instrument will be 
discussed in Chapter 3.                                      
1.5  DEFINITION OF CONCEPTS 
 
School  governance : includes all the principles, models and practices that  
  enable a school governing body to effectively direct the 
  working of the school (Teodora, Laszlo & Aurelia, 2012:  
  251). According to Ngidi (2004), school Governance 
  means determining the policy and rules by which the 
  school is to be organised and controlled  
  (Ngidi, 2004:260). 
Quality education : quality education refers to the quality of teaching,  
  learning and assessment offered to learners by a 
  school. 
Learner conduct/ 
discipline  : this refers to the standard of acceptable behaviour,  
  respect, norms and values  that should displayed by 
  learners when  they are at school (Van Wyk, 2004 : 52). 
 
Finance and resource  
management : finance and resource management refers to the vital 
  role that  the school governing body has to fulfil in 
  overseeing the financial management of  the school  
  fees and any other money which may be paid into the  
  school's   account (Van Wyk, 2004 : 53). 
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Parental involvement : Lopez et al(2001, as cited in Bower & Griffin, 2011) 
  defined parental involvement as either supporting  
  student academic achievement or participating in  
  school-initiated functions (Bower  & Griffin, 2011: 78). 
  Parental involvement is also defined as the “willing and  
  active participation  of parents in a wide range of 
   school and home-based activities“ ( Van Wyk &  
  Lemmer,2009: 14). According to Bower and Griffin 
   (2011),parental involvement is seen as a strategy to 
   ensure student success (Bower  & Griffin, 2011 : 77). 
 
1.6 OUTLINE OF THE STUDY 
 
The study will be divided into five chapters, as follows: 
 
Chapter 1: Scope of the study 
This chapter provides an overall view of the whole study. It provides a brief 
introduction to the study and also gives a background as to why the researcher 
decided to undertake the study. A problem statement is also outlined; the extent of 
the problem, the benefits of conducting this study to the school and the community 
are also discussed. A conceptual framework/model and the methodology of the study 
are also discussed. 
 
Chapter 2 : Literature review 
This chapter gives an extensive literature review on the five independent input 
variables: learner discipline/conduct, school governance, finance and resource 
management, quality education and parental/community involvement. This chapter 
shows what other researchers have done on these topics, their findings and 
recommendations. 
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Chapter 3: Methodology of the study 
In this chapter the two main research paradigms and their features are discussed in 
detail. The paradigm in which the study is located, and its data collection 
methodology are also discussed. The determination whether the study should be 
qualitative or quantitative is explained. 
 
Chapter 4: Empirical results 
This chapter focuses on a detailed report on the empirical results obtained from the 
statistical data analysis. A thorough discussion of the findings is given in this chapter. 
 
Chapter 5: Findings, recommendations and conclusion. 
This chapter focuses on a summary of the findings of the study, and the 
recommendations based on the findings and the conclusion of the treatise. 
 
1) Note: The author of this treatise would have preferred not to use racial 
classification of schools, but do so only because the educational departments and 
analysts in South Africa do so in their reporting and analyses 
 
20 
 
 
CHAPTER 2 
 
LITERATURE REVIEW 
 
2.1 INTRODUCTION 
 
The study aims to contribute to the improvement of schools by investigating some of 
the challenges experienced as a result of poorly performing school governing bodies 
(SGBs) in historically disadvantaged schools in South Africa. The study explores how 
effective SGBs might influence parental involvement, quality education (quality of 
teaching and learning), learner conduct, discipline, financial and resource 
management and school governance. The study explores which specific SGB 
governing activities make a contribution to an efficiently run school. 
 
2.2 OVERVIEW OF THE PERFORMANCE OF SGBs 
 
The South African Schools Act (SASA) No 84 of 1996 mandates the establishment of 
SGBs in all schools in the country in order to ensure that parents, teachers, learners, 
non-teaching staff and community members actively participate in the governance 
and management of their schools with a view to providing better teaching and 
learning environments. The Act also sets out the establishment, role and functions of 
SGBs (Van Wyk & Lemmer, 2009:123). The SASA aims to ensure that, amongst 
others, parents participate in decision making at all levels of school governance 
except professional management. In accordance with the SASA, the broad functions, 
roles and responsibilities of SGBs include but are not limited to: drafting school 
policies; budgeting; maintaining school infrastructure; and supporting and 
supplementing the academic activities of the school (SASA No 84 of 1996). 
 
According to Van Wyk and Lemmer (2009:126), many parents serving on SGBs do 
not have experience of how schools function in a new democratic dispensation. In 
addition, in disadvantaged communities, many parents have not had prior experience 
of school governance and might initially need help. As a result, Van Wyk and 
Lemmer (2009: 126) state that capacity building programmes for governing bodies 
are therefore necessary and mention that the State has determined that provinces 
should organise and fund such training. 
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It is the current researcher's opinion that such capacity building programmes for 
governing bodies do take place but have not always been effective as some parents 
come out of those programmes still not clear as to what exactly their role should be. 
The current researcher has experience of the fact that the capacity building 
programmes are only held after parents have been elected and either during working 
hours in the day or late in the afternoon. In all these cases, there are parents who 
cannot attend and therefore miss the opportunity to be trained. The training of newly 
elected governing bodies becomes the responsibility of the school principal and 
school management teams which appears not to always be followed through. The 
current researcher also through experience explains that during the three-year term 
of office of the SGB member, there is no follow up by the provincial Department of 
Education to determine whether parents understood what they had to do and if they 
had been given the correct interpretation and implementation of SASA. 
 
Many South African parents do not have a sound knowledge of policies that are 
relevant to their tasks as school governors (Van Wyk & Lemmer, 2009:127).  They 
add that the SGBs’ knowledge of education policies and the opportunities to access 
the information needed to fulfil their functions are questionable. The researcher of 
the present study has practical experience of the fact that in cases where parent 
members of SGB are exposed to the SASA, they have a challenge in understanding 
the content of the document due to their literacy levels. This situation confirms 
Heystek’s (2011:455) view that “the governing bodies are less successful in the 
participative democratic model because of factors such as the literacy of parents, the 
expectations of parents, the negative perceptions of principals and parents, and the 
availability of parents to attend governing body meetings”. 
 
According to Statistics South Africa (2010 as cited in Heystek, 2011: 458) many of 
the South African population are not sufficiently functionally literate to meet the 
requirements of reading and drafting policies. Only 40.3 per cent of people older than 
20 years have completed primary education and another 30.8 per cent have 
completed some secondary education. There is, therefore, a strong likelihood that 
many of the parent members of the governing body, even with the assumed training, 
do not have the necessary literacy level to read legislation, draft policies and 
manage budgets. Even those few who have passed grade 12, may not have 
sufficient literacy levels to read, understand and interpret legislation to perform the 
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functions allocated to them (Heystek, 2011:458). 
 
The researcher of the current study believes that, nevertheless, that does not mean 
that these parents, as members of SGB, cannot contribute effectively to the 
governance of their schools, and furthermore points out that for them to be given an 
opportunity of being capable SGB members, being able to express their opinions 
confidently and make a meaningful contribution, policy documents and legislation will 
need to be translated into their home language (Van Wyk, 2004: 49-54). 
 
One other dimension to be considered regarding the participation of parents in 
school governance is the issue of character and capabilities of the members of the 
SGB. Furthermore, the role of the headmaster as a member of the SGB is worth 
discussing. In England, in the United Kingdom, the headmaster has a choice of 
whether to become a member of the school governing body (Connolly & James, 
2011: 506). 
 
However, by contrast in South Africa it is obligatory for the headmaster to be a 
member. Furthermore, in South Africa, the chairman of the governing body must be a 
parent and parents must constitute a majority over the other elected members in total 
(Connolly & James, 2011: 506). The current researcher is of the view that this 
arrangement ensures that the interest of the parents is served rather than those of 
the educators, and also the interests of learners are supposedly assumed to be the 
same as those of parents. This is intended to further ensure that the schools are 
pupil or learner centred and it is therefore of great necessity that parents who serve 
on SGBs are able to articulate clearly the interest of learners and be able to use their 
numbers and votes towards achieving what is best for the learner. Connolly and 
James (2011) further state that there has been an increased desire to involve people 
from the business sectors in the school governance to draw in leadership and 
management competencies from business. However, to date this has not shown 
itself to be successful (Connolly & James, 2011: 506-507). 
 
On the issue of collective capabilities of a governing body, there is also the issue of 
the capabilities of individuals (Connolly & James, 2011: 506).  They make reference 
to the fact that in Switzerland all governing body members have to develop 
competencies in quality management.  Heystek (2011) argues that in South Africa 
the issue of capabilities of individuals on school governing bodies was less important 
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than granting parents participation rights in school governance. It is the present 
researcher’s opinion that whilst the participation of parents in governance is noble 
and can never be disputed, it must not be just participation without meaningful 
contribution. Schools need parents who will be able to take a school to another level 
in terms of learner performance, policy drafting and implementation, budgeting and 
managing school resources. 
 
2.3 THE CONTEXT 
 
The present study aims to contribute to the improvement of schools by examining or 
investigating the performance of school governing bodies in previously or historically 
disadvantaged schools. This section reviews the influence of the socio-economic 
conditions of the school community (learners and parents) on school performance 
and the findings of selected research studies in this regard. 
 
2.3.1 The socio-economic context 
 
Currently most of the underperforming schools are located in communities that are 
hit hard by poor socio-economic conditions due to the high rate of unemployment, 
illiteracy, poor quality or lack of infrastructure, high crime rate and poor health 
conditions. According to James, Brammer, Fertig, James and Jones (2011), there is 
a complex relationship between school governance, school performance and socio-
economic context for a number of reasons which have been confirmed by a number 
of researchers. 
 
According to the study carried out by James et al. (2011), there seems to be a 
complex interrelation between school governance, socio-economic context and 
school performance. Although Balarin (2008), Deem (1995), and Dean (2007), as 
cited in James et al. (2011: 414-415), in their study did not draw any firm conclusions 
about the nature of the interrelationship, there is however general recognition that 
performance and socio-economic contexts serve as significant additional pressure 
for SGB. This relationship is particularly clear in the township schools in 
disadvantaged communities. 
 
Nevertheless, it is the present researcher's view that it cannot be generalised that all 
schools in disadvantaged communities have the same problems in this regard. In 
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fact, there are schools in these communities that are performing under the same 
conditions and circumstances. However, what needs to be emphasised is that the 
problem is found predominantly in previously or historically disadvantaged 
communities and, mostly, only schools from these communities are affected by 
ineffective SGBs, academic underperformance, low learner enrolment, lack of 
learner discipline, drug abuse and violence. The previously termed Model C schools 
or schools in previously whites-only communities are performing well and do not 
necessarily have the same challenges as township schools that are socio-
economically low. The matriculation results, level of organisation of these schools, 
quality of resources, their finances and their annual budgets, the buildings and the 
infrastructure are evidence of this. 
 
If the purpose on which the provision of the SASA was based is to be achieved, 
ensuring proper governance of schools by the SGBs and giving access to parents to 
be part of school governance to play a meaningful role, the effectiveness and 
efficiency of SGBs in carrying out their duties and responsibilities pose a debate that 
cannot be avoided. In a study conducted by Ngidi (2004:260) where the efficiency of 
SGBs, as perceived by educators, was investigated, Ngidi (2004:260) maintained 
that the general purpose of a governing body is to perform its functions efficiently in 
terms of the Schools Act, on behalf of the school and for the benefit of the school 
community. 
 
Ngidi (2004) mentioned in his study that there is limited evidence from the literature 
about the effectiveness of governing body accountability, or governors’ perceptions 
of accountability, and it is suggested that governing bodies are not particularly 
accountable and that governors are not performing effectively their functions of 
democratic representation and the direction of managerial effectiveness and 
efficiency (Ngidi, 2004:260). 
 
The researcher of the current study expresses, from experience, that in the 
previously disadvantaged communities it is more likely to find a dysfunctional SGB 
which has been elected procedurally and democratically. The level of effectiveness 
and efficiency is far too low and the school becomes stuck with these parents as they 
have been properly elected. The consequence is that the school will underperform 
academically and otherwise. 
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2.3.2 The Creese and Early (1999) study 
 
According to the Creese and Early study of 1999, the following factors contribute to 
an efficient and effective governing body: good teamwork and co-operation among 
the governors; an effective committee structure; the expertise of the head teacher 
and his or her attitude towards the governing body; a good relationship with the staff; 
a strong commitment to the school and the absence of party politics (Creese & Early, 
1999: 28-29).  
 
The researchers also explained further that for governors to be effective, they all 
require a broad knowledge and understanding of their schools and of wider 
educational issues. Creese and Early (1999) also emphasised that SGBs can gain 
the necessary knowledge and have an opportunity to share ideas with governors 
from other schools through the training programmes run by their local education 
authorities and they further reiterate that effectiveness and efficiency are enhanced 
when proper attention is paid to appropriate training for governors both individually 
and as a team (Creese & Early, 1999: 28-29). 
 
In another study conducted by Early (1994:46), it was reported that if governors are 
to function effectively they need to be trained. In his study, where the survey data 
were collected from a stratified sample of nearly 500 schools throughout England 
and Wales, it was found that just under half of the head teachers participating in the 
study and more than three-quarters of chairs and other governing body members 
had received formal training for their role as governors. According to the study most 
had found the training useful in helping them to understand and fulfil their 
responsibilities (Early, 1994:64). 
 
The type of training and topics covered was also a cause for concern. In the study, 
the training put particular emphasis on local management of schools, the roles and 
functions of governors, personnel matters including staff recruitment and selection, 
but it was also felt that the need for governing bodies to keep abreast of recent 
developments and issues in education should be addressed in future training 
programmes (Early, 1994:65) 
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The study also revealed that more than two-thirds of the heads believed that there 
were factors preventing the governing body from being as effective as it might be. 
The most predominant factor was lack of time followed by other factors such as 
insufficient knowledge and awareness of educational matters (Early, 1994: 45-86).                                                            
 
2.3.3 The Ngidi (2004) study 
 
Ngidi (2004:262) investigated the educators’ perceptions of the efficiency of SGBs 
and attempted to unravel the problem by finding out to what extent educators 
perceive SGBs as being efficient and in addition to evaluate the extent educators' 
biographical variables such as gender, regional location, and teaching phase 
influence their perceptions of the efficiency of SGBs. The outcome of the study 
showed that educators had different views on the efficiency of the SGB. The majority 
of educators (51%) believed that the level of efficiency of SGBs was moderate and 
20% of educators believed that the level of efficiency was low, whereas 29% 
believed that the level was high (Ngidi, 2004: 262). 
 
Further, in relation to educators’ biographical factors, namely: gender, regional 
location and teaching phase, the study found no influence on the educators’ 
perceptions of the efficiency of the SGBs, suggesting educators’ general perceptions 
of the efficiency of the SGBs were the same (Ngidi, 2004: 263). On the other 
functions like finance, governing bodies were perceived to be moderate; and on 
drawing up policies, mission statements, code of conduct and constitution of the 
school, the SGBs were perceived to be at higher levels of efficiency. Additionally, 
school governing body members were perceived not to be doing well on curriculum 
issues (Ngidi, 2004: 263).                                                                                                     
Ngidi (2004:263) outlined that the findings for this study generally revealed that 
educators perceive SGBs to be moderately efficient and suggested that there 
appears to be a need for improved efficiency. It is suggested in the study that training 
programmes for school governing body members, like seminars or workshops, can 
play an important role. On the poor performance of SGBs on curriculum related 
activities, the study recommends the election of parents with curriculum expertise or 
the use of educator members of SGBs in curriculum committees (Ngidi, 2004: 263). 
It is apparent, therefore, that according to the perception of educators, SGBs need to 
be skilled in the educational duties they need to perform as it cannot be assumed 
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that they know what they have to do. 
The present study intends to expand on the above-mentioned and similar previous 
studies by identifying how specific SGB competencies and functions impact the 
school performance, as measured by quality education (quality of teaching and 
learning), learner conduct/discipline, finance and resource utilisation, 
parental/community involvement and school governance. In doing so, the study 
hopes to identify the critical areas that SGBs should focus on in order to achieve 
effectiveness in the above-mentioned school performance areas. 
                                                                             
2.4 FUNCTIONS AND COMPETENCIES OF SGBs 
 
In this section the study discusses the actual functions and duties of school 
governing bodies as stipulated in the South African School's Act. The study also 
discusses the competencies that the SGB members should have to be able to 
perform these functions. The above discussion is directed at the highlighted areas 
where the schools are facing challenges and the study is investigating. The areas 
are school governance; finance and resource management; quality education; 
learner discipline/conduct and parental/community involvement.                                                   
 
2.4.1 School governance 
 
The SASA  No 84 of 1996 stipulates the functions that SGBs should perform in all 
schools in South Africa as: adopting a constitution for the SGB; developing the vision 
and mission statement of the school; adopting a code of conduct for the learners at 
the school; promoting the best interests of the school and striving to ensure its 
development through the provision of quality education for all learners at the school; 
supporting the principal, educators and other staff of the school in the performance 
of their professional functions; and adhering to any actions taken by the Head of 
Department in terms of section 16 of the Employment of Educators Act No. 76 of 
1998 to address the incapacity of a principal or educator to carry out his or her duties 
effectively(SASA No 84, 1996:42). In addition, it stipulates determining of the times 
of the school day consistent with any applicable conditions of employment of the 
staff at the school (SASA No 84, 1996: 42-43); and recommending to the Head of 
Department the appointment of educators at the school subject to the Employment 
of Educators Act No 76 of 1998 and the Labour Relations Act No 66 of 1995. 
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Furthermore, the SGBs must also recommend to the Head of Department the 
appointment of non-educator staff at the school subject to the Public Service Act No 
103 of 1994 and Labour Relations Act No 66 of 1998; and draft school policies that 
will assist in the governance of the school. Some of the policies include: the 
admission policy, language policy, finance policy, religious observation policy, and 
HIV/Aids policy. The SGB must also establish committees that will facilitate school 
programmes and activities that are curricular and non-curricular related. Such 
committees are responsible for:  grounds and buildings maintenance, finance, 
school development, fund-raising, quality learning and teaching, HIV/Aids, discipline, 
appointments and promotions, constitution and education, and culture and sports 
(SASA No 84, 1996).                                 
In order for the SGBs to be able to perform the above-mentioned functions in 
accordance with the Act, they will have to acquire and possess certain competencies 
like policy writing skills, ability to read, understand and interpret policy correctly, and 
policy implementation skills. Knowledge of all legislation, acts and policies that deal 
with school governance is also recommended.   
 
2.4.2 Finance and resource management 
 
The South African Schools Act (1996) assigned the school governing bodies the 
responsibility of managing school finances, resources and control of facilities to the 
sole benefit of the learners. The governing body may allow the reasonable use of the 
facilities of the school for community, social and school fund-raising purposes, 
subject to such reasonable and equitable conditions as the governing body may 
determine which may include the charging of a fee or tariff which accrues to the 
school (SASA, 1996:62). 
 
According to SASA (1996:62), the SGBs must supplement the resources provided 
by the state; establish and administer a school fund; open and maintain a school 
bank account; prepare a budget every year and present it to parents for adoption; 
keep records of funds received and spent; keep records of the school's assets; draw 
up annual financial statements; appoint auditors for school financial books; and 
submit the audited annual financial statements to the department (SASA No 84, 
1996: 73-75). In order for SGB members to be able to perform these specific 
functions, they will have to acquire specific financial management skills; a thorough 
understanding and knowledge of the Public Finance Management Act; and an ability 
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to draft and implement a school finance policy. Furthermore, SGBs members must 
be able to draft a budget, and implement, manage, and monitor it. An understanding 
of the terminology and language used in finance is also required (SASA No 84, 
1996:65). 
 
2.4.3 Quality education 
 
The SGBs must strive to ensure the development of the school through the provision 
of quality education for all learners at the school; must create an environment where 
sound teaching is the order of the day by appointing competent educators for the 
school; must supplement the resources provided by the state; must create a safe 
environment, conducive to learning; must provide all learners with textbooks through 
proper procurement processes in the case of Section 21 schools of the Schools Act 
(SASA No 84, 1996:62). The SGB needs to ensure that the school has additional 
resources like libraries, laboratories, and teaching aids to facilitate and enhance 
teaching and learning. 
 
The SGBs should assist the principal and school management to ensure that the 
seven-hour tuition period is complied with by all learners and educators (SASA No 
84, 1996). According to a study by Mtetwa (2000:85), the Department of Education 
has a vital role to play with regard to the empowering of the SGBs so that they are 
able to improve their management skills. 
 
The major areas that need special consideration in terms of SGB empowerment, are 
the management of the school curriculum and management of extra-curricular 
activities which will facilitate the smooth running of the school for the benefit of the 
learner, educator and parent (Mtetwa, 2000:85). Also according to Heystek 
(2011:466), if government bodies receive appropriate training and they are 
empowered more to support schools, they could contribute to quality education for 
all (Heystek, 2011: 466). 
 
2.4.4 Learner conduct / discipline 
 
The SASA (1996:42) mandates the SGBs to enforce discipline and good behaviour 
at schools by adopting a learner code of conduct after consultation with the learners, 
parents and educators of the school. The code of conduct must be aimed at 
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establishing a disciplined and purposeful school environment, dedicated to the 
improvement and maintenance of the quality of the learning process. The SGBs 
need to ensure that learners obey and respect the terms and conditions of the code 
of conduct in addition to establishing a disciplinary committee which is a 
subcommittee of the SGB through which learner conduct and discipline can be 
maintained. The SGBs may, on reasonable grounds and as a precautionary 
measure, suspend a learner, who is suspected of serious misconduct, from 
attending school but may only enforce such suspension after the learner has been 
granted a reasonable opportunity to make representations to it in relation to such 
suspension (SASA No 84, 1996:42).  
 
A governing body may, if a learner is found guilty of serious misconduct during the 
disciplinary proceedings, make a recommendation to the Head of Department to 
expel such a learner from the public school (SASA No 84, 1996:42).The 
competencies that SGB members should have include, among others, the ability to 
formulate, read and understand a learner’s code of conduct. In most cases, the code 
of conduct is written in English, therefore, SGB parents should have a level of 
education that will make them comfortable in handling documents written in English. 
Enforcing discipline and taking disciplinary measures involves a process where 
certain procedures must be followed. 
 
It is also the current researcher's view that a correct understanding of the disciplinary 
process and the implementation of such measures are also very important otherwise 
there could be complaints of unfair and unjust application of policies. Furthermore, 
within the SGB members, it is advisable that there be at least one parent who is 
conversant with legal terms for the interpretation of policies and other documents. 
 
2.4.5 Parental / community involvement 
 
The South African Schools Act does not prescribe much on how the SGBs should 
involve parents; it does mention, however, how SGBs should be composed, and that 
SGBs must encourage parents to render voluntary services to the school (SASA No 
84, 1996:42). With regard to the composition of the SGB, the number of parent 
members must be one more than the combined total of other members of a 
governing body who have voting rights (SASA No 84, 1996:53). As the school need 
parents in the SGB who are able to go out and fundraise for the school, the parents 
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must be able to supplement the resources from the government by networking and 
bringing more resources to the school for the betterment of teaching and learning. 
 
2.5 SCHOOL PERFORMANCE 
 
All schools are required by law to perform effectively and efficiently in the areas of 
quality education (quality of teaching and learning), learner conduct/discipline, 
finance and resource management, parental involvement, and school governance. 
The next section reviews the literature on what role SGBs should play in achieving 
these outcomes.  Relevant hypotheses are also formulated with regard to these 
roles. 
 
2.5.1 Quality education (quality of teaching and learning) 
This section aims at briefly explaining how SGBs are supposed to influence quality of 
teaching and learning in schools and will focus primarily on the role of SGBs in 
achieving quality in teaching and learning. The SGBs, school principals, and school 
management teams must ensure that quality education is received by all learners in 
the country regardless of social background, poverty level, race and political beliefs. 
In accordance with the SASA, SGBs have a responsibility to supplement resources 
provided by the Department of Education in order to improve the quality of education 
in schools. Furthermore, parents are given more say in the education of their children 
by the SASA. 
According to Msila (2005), as far back as the 1990s, a high rate of black parents 
were taking their children out of historically black schools or township schools and 
enrolling them in historically white schools in pursuit of quality education. She claims 
that as a result, the quality of education offered in historically black schools has been 
deteriorating and she mentioned furthermore that the dismantling of apartheid 
education was applauded when South African schools opened up their doors to 
learners from different racial backgrounds and went on to explain further that there 
were hopes that the quality of education would improve and that with apartheid 
outlawed, all schools would be able to match world standards (Msila, 2005:173). 
Msila (2005) cited the following as some of the problems in historically black 
township schools that resulted in a decline in the quality of education: lack of 
resources; a number of administrative problems; poor working conditions; non-
existent culture of learning and teaching; high work loads of teachers; and generally 
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discouraging environmental affairs. Msila (2005) also mentions in his study that the 
preconditions for quality education simply do not exist in many black schools and, 
furthermore, the majority of these schools remain crowded, lack books and basic 
facilities, teachers are poorly qualified and missed lessons and rote learning are 
common (Msila, 2005:173). 
In another study by Van der Merwe (2011:778) it is stated that the most common 
characteristics associated with effective schools which serve as indicators of quality 
education pertain to the following: strong leadership from the principal; a shared 
sense of purpose; high expectations with regard  to learner achievement; sound 
home/school relations; the frequent and systematic evaluation of learners; high 
professional standards among teachers; an orderly environment; the availability of 
comprehensive resources; a planned and purposeful curriculum; and time on task, 
neat and clean buildings and facilities. 
According to a  study by Van der Merwe (2011:778), the SGBs can influence quality 
teaching and learning in schools and the following factors were identified in the 
literature as  contributing to quality education: efforts to supplement needed 
resources; strong leadership of the SGB and school principal; the dedication of 
teaching staff; the prevalence of teamwork and a sense of belonging and ownership 
of schools by parents, learners and the community around the school; the high 
premium placed on moral values; constructive parent involvement; and service to the 
community (Van der Merwe, 2011:778). 
In another study conducted by Herselman and Hay (2002: 239) where it was 
emphasised that if South Africa is serious about enhancing the quality of teaching 
and learning in schools and if schooling is viewed as being of great importance in 
ensuring a quality of life for all citizens, urgent steps have to be taken to ensure that 
the culture of teaching and learning is restored. 
The study goes further to proclaim that management (on all levels) and facilitators 
(both experienced and novice) need to be exposed to quality assurance 
mechanisms, and procedures and practices that are generally accepted and non-
negotiable, as this is one way for planned and systematic actions that will hopefully 
restore confidence in the school system through a culture of accountability 
(Herselman & Hay, 2002:239). 
In a study by Herselman and Hay (2002: 242), it is also suggested that the 
mechanisms and procedures which a school and SGB could implement with a 
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specific view to enhancing quality in teaching and learning include: learner admission 
and selection criteria policies; internal assessment and examination; requesting 
services of external examiners; learner development and support service; 
programme planning; proper staff appointment; staff (peer) appraisal; and staff 
development. 
2.5.2 Learner conduct/discipline 
This section focuses primarily on the role that SGBs should play in managing and 
influencing learner conduct in schools so as to enhance performance. Learner 
conduct and discipline are one of the areas in schools that have many challenges 
which impact directly on learner performance in particular and school performance in 
general. A school is a place where teaching and learning are supposed to take place 
and for this to take place effectively, a conducive environment has to be created 
(SASA No 84, 1996). 
There can be little effective teaching and learning in a disorganised, violent, drug 
troubled and ill-disciplined environment. Many of the schools in previously or 
historically disadvantaged communities are characterised by ill-disciplined learners, 
violence, drug abuse, theft, vandalism, destruction and bullying. It is, therefore 
essential that parents, through their roles on the SGBs, attempt to ensure that there 
are policies in place to deal with bad behaviour at schools. Principals and educators 
should also assist in the implementation of those policies. 
Van Wyk (2004) reiterates that the SGB of a public school must, inter alia, develop a 
code of conduct for learners of the school after consultation with the learners, 
parents and educators. He further states that the SGB may suspend learners from 
attending the school as a correctional measure for a period not exceeding one week 
(Van Wyk, 2004: 49).Also in the same study by Van Wyk (2004: 52) it is emphasised 
that the school governing body is legally empowered, after consultation with 
educators, parents and learners, to adopt a code of conduct for learners and must 
ensure that learners abide by it. 
The main purpose of the code of conduct is to articulate acceptable behaviour for all 
in the daily life of a school. It is also argued in the study that the inclusion of parents 
in developing a code of conduct for schools will help the school adopt more positive 
procedures for dealing with transgressions of the rules, where transgressions do 
occur, the SGB is empowered to suspend a learner after he or she has been given a 
fair hearing (SASA No 84, 1996:20). 
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According to a study by Bray (2005:134), in order for a governing body to govern 
efficiently and effectively, it must not only make rules for good governance but must 
also have the capacity and the will to implement these rules in a school situation and 
enforce them in cases of learner misconduct by means of specific disciplinary 
measures provided for in the code of conduct. In addition, according to Duke and 
Canady (1991:96), school rules may be created for two primary reasons: to forestall 
misconduct before it occurs; and to reduce unacceptably high levels of misconduct. 
The first reason is orientated towards prevention and requires school policymakers 
(SGB) to anticipate possible problem behaviour before it becomes problems. The 
second reason is more reactive than the first one. It assumes unacceptable 
behaviour has already generated sufficient concern to justify official action (Duke & 
Canady, 1991:96). 
In the present researcher's experience there is an additional problem or challenge 
found in previously or historically disadvantaged or township schools, namely there 
appears to be a culture of lack of enforcement of rules to reduce unbecoming 
behaviour from learners and as long as bad learner conduct is not brought to 
attention and dealt with, it reaches a stage where it can destroy schooling 
completely. According to Duke and Canady (1991:96), the rate of misbehaviour 
tended to decrease as the number of enforced rules increased. 
The study by Duke and Canady (1991) also clarified further that correlational studies 
of this kind do not prove that more rules result in better student behaviour, and 
reliance solely on the judgements of school administrators presents a further 
limitation. The study, however, does suggest that perceptions of rule enforcement (or 
lack thereof) may be an important factor in accounting for variations in school 
discipline (Duke & Canady, 1991:97). 
The above indicates that there is a possibility of bringing down learner misbehaviour 
if rules and disciplinary measures are enforced. SGBs in schools that are dominated 
by learner misbehaviour should be capacitated in how to enforce rules and 
disciplinary measures. However, enforcement of rules only can never win the battle 
against learner misconduct and disciplinary problems; an involvement of a number of 
stakeholders and their skills and expertise is required. A mobilisation of a variety of 
inputs, and participation of learners themselves in the process should be a key 
component. The use of proper and relevant educational programmes is among the 
strategies to be used with rules to ensure that the behaviour of learners at school is 
at an acceptable level. 
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2.5.3 Finance and resource management 
The way in which SGBs are supposed to influence resource utilisation in schools for 
the effective and efficient management of finances and resources is now discussed, 
and will focus primarily on the role of SGBs in achieving effective resource utilisation. 
In terms of the SASA, control of school finances and resources is very much the 
responsibility of the SGB (SASA No 84 of 1996). Although it may delegate 
responsibility for the day-to-day management of the school finances and resources 
to the principal or a senior member of staff or a bursar, the SGB remains responsible 
for ensuring that the school's resources are properly controlled and accounted for 
(Clarke, 2009:112). With regard to the above-mentioned responsibilities of school 
governors, it is quite obligatory for school governors to have skills and expertise of 
financial management and a depth of knowledge and understanding of the Public 
Finance Management Act and public institutions procurement processes. 
According to Clarke (2009), if as a governor, you are to perform your duties in a way 
that will promote the best interest of the school, it is important that you have a good 
knowledge, not only of the legal requirements of the job, but also of the school and 
how it functions. In addition it is relevant for the member to know where to access 
this information and have it readily to hand. The type of financial information that 
members need to know and have access to includes: the annual school fees; the 
budget for the current year; and the approximate percentage of fee income that the 
school collects each year (Clarke, 2009:51). 
According to a study conducted by Knight (1993, as cited in Mestry, 2006), 
governors need to identify their key tasks – those that they must do statutorily. These 
will probably involve strategic decisions over fund raising and fund allocation, 
evaluation, reporting to parents, and showing an interest in specific tasks such as 
premises and human resource management. The study also intends to develop 
guidelines for principals and SGBs to enable them to manage their school funds 
effectively and efficiently (Mestry, 2006:31). 
The results of the study were divided into five themes as identified in the data 
analysis which included: the functions of the principal and the SGB in school 
finances; the role of the Department of Education in school finances; a lack of 
collaboration among stakeholders; the absence of an effective school financial policy 
or the ineffective implementation of the financial policy; a lack of organisational 
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structures in financial management; and a lack of effective financial control 
measures (Mestry, 2006:31). 
The study mentions that parents, in some cases, were never involved in drafting the 
school financial policy and in other cases parents have never read or seen the policy. 
According to the SASA, SGBs should develop and implement policies like the school 
financial policy, admission policy and so forth, in order for the school to manage its 
finances effectively and efficiently. The study by Mestry (2006:31) developed 
guidelines based on the findings that would enable the SGB to manage school 
finances and other resources effectively and efficiently. In summary, the guidelines 
propose the following steps to be taken: drafting and implementing the school's 
financial policy; training SGBs in financial management; and the formation of 
committees and sub-committee of management of the school governing body to 
provide assistance to SGBs (Mestry, 2006:31). 
 
2.5.4 School governance 
 
A brief review of literature on how SGBs are supposed to influence governance in 
schools, focusing primarily on the role of SGBs in effective governance, will now be 
reported. For the SGBs to be influential in school governance they need to develop 
some skills and competences that will assist them in carrying out their duties. One 
other dimension that needs to be examined around participation of parents in school 
governance and their effectiveness and efficiency, is the issue of the character and 
capabilities of members of the SGB. According to Connolly and James (2011:506), 
there has also been an increased desire to involve ‘business people’ in school 
governance so as to draw in leadership and management competencies from 
business but that action has not been shown to have much success. 
 
It is further argued by Connolly and James (2011:506) that on the issue of collective 
capabilities of the governing body there is also an issue of capabilities of individuals. 
They made an example using Switzerland where all governing body members have 
to develop competencies in quality management (Connolly & James, 2011:506). 
Heystek (2011:455) argues that in South Africa the issue of capabilities of individuals 
on SGBs was less important than granting parents participation rights in school 
governance. 
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2.5.5 Parental / community involvement 
 
This section reviews the literature on how SGBs are intended to influence effective 
and efficient parental involvement in schools. In a case study conducted by Bower 
and Griffin (2011:77), parental involvement is described as an effective strategy to 
ensure student success. The study also defined parental involvement as either 
supporting student academic achievement or participating in school initiated 
functions. Van Wyk and Lemmer (2009:14) described parental involvement as “the 
willing and active participation of parents in a wide range of school and home-based 
activities”. 
 
According to the study conducted by Adewumi, Olojo and Falemu (2012:197), the 
role and involvement of parents in their children’s’ education is of paramount 
importance in improving the academic performance of a school and the success of 
the child. In the same study it is also stated that when schools work together with 
families to support learning, children tend to succeed not just in school but 
throughout life. The study also emphasises that greater parental involvement at an 
early stage in children's learning, positively affects the child's school performance 
including higher academic achievement. 
 
In a case study conducted by Bower and Griffin (2011: 77), the benefits of parental 
involvement were mentioned as: increased academic performance; early social 
competence which leads to academic success; and increased social capital.  It is 
also mentioned in the study by Bracke and Corts (2012: 188-198) that the following 
are long-term social and financial benefits that are correlated with increased parental 
involvement: improved outcomes; decreased welfare dependence; and reduced 
crime. The study by Bracke and Corts (2012: 188) also mentions that parents play a 
crucial role in the instructional experiences of their children, and the study also 
reiterates further that, according to their literature review, teachers pay more 
attention to students when parents/guardians are involved and they tend to identify 
potential problem areas very early. 
 
According to Batey (1996:27), benefits resulting from effective parent involvement 
were mentioned by both parents and teachers. Some of the examples are: parents 
become active voices in favour of change; a partnership is developed and trust is 
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created; parents see first-hand what is happening in the school or classroom; 
parents can stop rumours by focusing on the good within the school; parent 
involvement helps increase academic achievement; better student discipline is an 
obvious result; financial assistance increases; happy parents ensure good public 
relations for the school; parents seem more willing to share their skills, occupations 
and knowledge; and parents volunteer and give their support to the school. In 
addition, it was stated that parents act as mentors and leaders in their communities 
and students’ parents, as a team, can bring about physical improvements at school 
or make suggestions to the central office. 
According to a study conducted by Shumane (2009), it is mentioned that the role of 
parents does not begin and end with the school governing body. The study states 
further that there is a need for a relationship between parents and teachers, with 
teachers (especially class teachers) liaising with parents. In addition, the study 
claims that this will clarify the misconception that might affect either the parents or 
the teacher. It is suggested this is done through parent meetings or a teacher visiting 
the child's home or parents visiting a school. Parents who have certain skills or 
expertise can go to a school to teach and coach students on their field of expertise 
like sport. Parents with skills must be given a chance to participate at school and 
these rich resources must be harnessed to improve school performance (Shumane, 
2009:28). The study by Shumane (2009) further states that the parents can assist 
and advise teachers and the principal on solutions to problems that face the school 
with parents playing a role in deciding what must be done to solve a problem that 
affects their school (Shumane, 2009 : 62). 
Vincent (1996) raised another dimension of parental involvement where parents get 
in touch with exactly what is happening inside the classroom. As she puts it: 
“parental involvement in curriculum intervention programmes can be advantageous 
in 'demystifying school' for parents, although a constant dialogue with teachers is 
necessary to ensure that this process is happening”. At their best such programmes 
can show parents how and why teachers work, rather than concentrating on what 
parents themselves should not do (Vincent, 1996  48). 
Vincent (1996) stated further that curriculum intervention programmes represent a 
considerable broadening of the parental role from the confines of acting as audience 
and fundraiser. She identified four possible roles that are currently open to parents 
with children in state schools, namely: the parent as a supporter; the parent as a 
consumer; the parent as independent; and the parent as participant (Vincent, 1996: 
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48-57). 
 
2.6 CHAPTER SUMMARY 
 
The aim of this study was to contribute to the improvement of the performance of 
schools by investigating some of the challenges experienced as a result of poorly 
performing school governing bodies (SGBs) in historically disadvantaged schools in 
South Africa. This chapter explored how effective SGBs might influence parental 
involvement, quality education (quality of teaching and learning), learner conduct, 
discipline, financial and resource management and school governance. This chapter 
also explored which specific SGB governing activities make a contribution to an 
effectively and efficiently run school. 
 
This chapter also outlined what the SASA gave the SGBs in all schools in the 
country as their functions, so as to ensure that parents, teachers, learners, non-
teaching staff and community members actively participate in the governance and 
management of their schools with a view to providing better teaching and learning 
environments. The Act also provides for the roles, functions and duties of SGBs, and 
this was meant to ensure that, amongst others, parents participate in decision 
making at all levels of school governance except professional management. The 
broad functions of SGBs are summarised as: drafting school policies; budgeting; 
maintaining school infrastructure; supporting and supplementing the academic 
activities of the school. 
It has also been pointed out in this chapter that many parents serving on SGBs lack 
the experience and the knowledge of how schools function, have not had prior 
experience of school governance, do not have a sound knowledge of policies that 
are relevant to their tasks as school governors. According to the literature review the 
capacity building programmes for governing bodies are very necessary and even 
essential. 
This chapter also reviewed the influence of socio-economic conditions of the school 
community (learners and parents) on school performance and the findings of 
selected research studies in this regard. This chapter made it clear that according to 
the literature, there is a complex relationship between school governance, school 
performance and socio-economic context as a result of a number of reasons which 
have been confirmed by a number of researchers, and that the experience of high 
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levels of socio-economic disadvantage can negatively affect learner academic 
performance. 
This chapter concluded by discussing broadly the functions of SGBs and the 
competencies they must have in order to influence  good performance in their 
respective schools. It is very clear from the literature review that the schools in 
underprivileged communities are faced with challenges and that a lot of resources 
will have to be put into academic research and study in order to find solutions to 
those challenges. The next chapter will discuss the methodology of the study. 
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CHAPTER 3 
THE METHODOLOGY OF THE STUDY AND EMPIRICAL RESULTS OF THE 
INFERENTIAL STATISTICS 
 
3.1 INTRODUCTION 
 
The purpose of this chapter is to firstly discuss extensively the two main research 
paradigms found in research, i.e. the positivistic and interpretivistic paradigms. An 
extensive literature study about the definition of paradigms has been conducted and 
an extensive discussion of the two paradigms in question will be reflected with a 
tabular comparison of the main features of the positivistic and interpretivistic 
paradigms. Thereafter the report discusses what qualitative and quantitative studies 
are, and a table comparing the differences is also presented. The study also outlines 
the assumptions of the two main paradigms. 
 
The report then identifies the chosen paradigm of the present study and explains 
briefly the envisaged sample and sampling design. A discussion on how the 
measuring instrument is constructed is carried out and the data collection procedure 
is also explained. The study explains the theory behind validity and reliability and 
presents a discussion on the validity and reliability of the measuring instrument. 
 
3.2 RESEARCH PARADIGMS 
 
Kuhn (1962) defines paradigms as “universally recognised scientific achievements 
that for a time provide model problems and solutions to a community of 
practitioners”. In simple terms, a paradigm is a mindset, a philosophy and a way of 
thinking based on certain recognised achievements. A research paradigm, then, is 
also defined as a framework that guides how research should be conducted, based 
on people's philosophies and their assumptions about the world and the nature of 
knowledge (Collis & Hussey, 2009: 55). 
 
 
According to a study by Johnson and Christensen (2005, as cited in Williams, 2011), 
a research paradigm is a perspective that is based on a set of shared assumptions, 
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values, concepts and practices. The study adds further that a paradigm can be 
defined as a function of how a researcher thinks about the development of 
knowledge, and a research paradigm is a combination of two ideas that are related 
to the nature of the world and the function of researcher. The study emphasizes 
further that the research paradigm helps the researcher to conduct the study in an 
effective manner. The study explains further that the research paradigms include 
research methods and research philosophies that help a researcher to develop the 
understanding of knowledge about the topic of research. The use of an appropriate 
research paradigm and philosophies helps the researcher to eliminate factors that 
hinder the research in implementing a method in an effective way. Some of these 
factors are time constraints, budget constraints, etcetera (Williams, 2011: 1-2).  
 
In a study conducted by Wahyuni (2012), a research paradigm is defined as  “a set 
of fundamental assumptions and beliefs as to how the world is perceived which then 
serves as a thinking framework that guides the behaviour of the researcher”. In this 
study it is explained further that although philosophical backgrounds usually remain 
implicit in most research, they do affect the practice of research. The study by 
Wahyuni (2012) mentions that some writers (e.g. Berry and Otley, 2004; Creswell, 
2009; Saunders, Lewis and Thornhill, 2009; Neuman, 2011) emphasize that it is 
important to initially question the research paradigm to be applied in conducting 
research because it substantially influences how one undertakes a social study from 
the way of framing and understanding a social phenomenon (Wahyuni, 2012: 69). 
 
According to another study by MacKenzie and Knipe (2006), the term paradigm may 
be defined as “a loose collection of logically related assumptions, concepts, or 
propositions that orient thinking and research” or the philosophical intent or 
motivation for undertaking a study. Another alternative definition was provided by 
MacNaughton, Rolfe and Siraj-Blatchford (2001, as cited in MacKenzie & Knipe, 
2006) which includes three elements: a belief about the nature of knowledge, a 
methodology and criteria for validity (MacKenzie & Knipe, 2006: 2). It can be 
deduced from the ideas of researchers above that a paradigm portrays what the 
writer thinks about the environment around him or her, it tells where the writer comes 
from, the writer's way of thinking, and how the writer perceives the world in which the 
writer lives and the interpretation of the life around the writer. There exist two main 
research paradigms that guide how scientific research should be conducted, namely 
the positivistic and interpretivistic paradigms that are discussed below.                               
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3.2.1 Positivism 
 
Positivism is a paradigm that originated in the natural sciences. It rests on the 
assumption that social reality is singular and objective, and is not affected by the act 
of investigating it. Collis and Hussey (2009) mention in their study that positivism is 
underpinned by the belief that reality is independent of us and the goal is the 
discovery of theories, based on empirical research (observation and experiment). 
Knowledge is derived from “positive information” because “every rationally justifiable 
assertion can be scientifically verified or is capable of logical or mathematical proof” 
(Collis & Hussey, 2009: 56). 
 
In a study by Saunders (2003, as cited in Williams, 2011) it is mentioned that 
positivism philosophy is based upon a highly structured methodology to enable 
generalization and quantifiable observations and evaluate the result with the help of 
statistical methods. This study further explains that positivism philosophy is 
commonly used in the natural sciences and it is a critical and objective basic method. 
It is an approach that includes the various principles of natural science such as 
philosophy of unchanging universal law and the view of everything that occurs in 
nature (Williams, 2011: 1). 
 
The study by Williams (2011) adds that, with the help of positivism philosophy, 
researchers can collect all the facts and figures that are associated with a research 
issue through general sources. It is further added in the study that, in the positivism 
research philosophy, the role of researcher is very important for the study and it is 
stated that the researcher plays the role of an objective analyst to evaluate the 
collected data and produce an appropriate result in order to achieve research aims 
and objectives (Williams, 2011: 1). 
 
 
In another study by Dash (2005), the positivist paradigm of exploring social reality is 
based on the philosophical ideas of the French philosopher August Comte, who 
emphasised observation and reason as a means of understanding human behaviour. 
The study elaborated furthermore that, according to Comte, true knowledge is based 
on experience of senses and can be obtained by observation and experiment. Dash 
(2005) added further that positivistic thinkers adopt Comte's scientific method as a 
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means of knowledge generation and hence it has to be understood within the 
framework of the principles and assumptions of science. 
 
Conen, Lawrence, Manion and Morrison (2000, as cited in Dash, 2005) noted the 
assumptions as determinism, empiricism, parsimony and generality. These 
assumptions are explained as follows: Determinism – means that events are caused 
by other circumstances, and hence, understanding such causal links is necessary for 
prediction and control; Empiricism – means collection of verifiable empirical evidence 
in support of theories or hypotheses; Parsimony – refers to the explanation of the 
phenomena in the most economical way possible; Generality – is the process of 
generalising the observation of the particular phenomenon to the world at large. 
  
The study by Dash (2005) made it clear that with these assumptions of science, the 
ultimate goal of science is to integrate and systematise findings into a meaningful 
pattern or theory which is regarded as tentative and not the ultimate truth. Theory is 
subject to revision or modification as new evidence is found, thus the positivistic 
paradigm systematises the knowledge generation process with the help of 
quantification, which is essentially to enhance precision in the description of 
parameters and the discernment of the relationship among them. The positivistic 
paradigm regards human behaviour as passive, controlled and determined by the 
external environment, hence human beings are dehumanised without their intention, 
individualism and freedom being taken into account in viewing and interpreting social 
reality, and according to the critics of this paradigm, objectivity needs to be replaced 
by subjectivity in the process of scientific inquiry (Dash, 2005: 1-5). 
 
According to Mertens (2005, as cited in Mackenzie & Knipe, 2006) positivism may be 
applied to the social world on the assumption that “the social world can be studied in 
the same way as the natural world, that there is a method for studying the social 
world  that is value free, and that explanations of a causal nature can be provided”. 
The study by Mackenzie and Knipe (2006) makes it further clear that the aim of 
positivists is to test a theory or describe an experience “through observation and 
measurement in order to predict and control forces that surround us”. This study also 
agrees with previous studies mentioned above that the positivists research is most 
commonly aligned with quantitative methods of data collection and analysis 
(Mackenzie & Knipe, 2006: 2-3). 
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The study by Wahyuni (2012) agrees with previous studies by Mertens (2005) that 
positivistic researchers seek to obtain law-like generalisations by conducting value-
free research to assess social phenomena. In this study, positivism shares a view 
that social reality is external and objective and therefore maintains the separation of 
the researcher  from the researched by taking the stance of the etic approach or the 
outsider perspective. Epistemologically, the positivists advocate the use of a 
scientific approach by developing numeric measures to generate acceptable 
knowledge. 
 
Positivists commence with the test of theory in the form of hypotheses and involve 
statistical tests in their research process and use different philosophical 
assumptions. It is also mentioned in this study that positivists believe that different 
researchers observing the same factual problem will generate a similar result by 
carefully using statistical tests and applying a similar research process in 
investigating a large sample (Creswell, 2009, as cited in Wahyuni, 2012). The study 
reiterates that a common belief by positivists is the existence of a universal 
generalisation that can be applied across contexts, which is now called naïve realism 
(Wahyuni, 2012: 71). Guba and Lincoln (1994, as cited by Mittwede, 2012) agree 
with the above notion by Wahyuni (2012) that positivism is epistemologically 
deterministic, materialistic and undergirded by an ontology of “naïve realism“ 
(Mittwede, 2012: 25). 
 
The above literature review on positivism stresses the independence of social reality 
from what the researcher thinks about life and the surroundings. The writer thinks the 
separation of the researcher from the research is of supreme importance for reality to 
be objective. For any explanation there has to be a base or theory to support that 
explanation, and no baseless explanation can be accepted as a valid argument.                                    
 
                                                                               
3.2.2 Interpretivism 
 
Also known as the phenomenological paradigm, this was developed as a result of 
the perceived inadequacy to meet the needs of social scientists. According to Smith 
and Creswell (1983 and 1994 respectively, as cited in Collis and Hussey, 2009) 
interpretivism is underpinned by the belief that social reality is not objective but 
highly subjective because it is shaped by our perceptions. The researcher intersects 
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with that which is being researched because it is impossible to separate what exists 
in the social world from what is in the researcher's mind. In interpretivism, the act of 
investigating social reality has an effect on it, and it focuses on exploring the 
complexity of a social phenomenon with a view to gaining interpretive understanding 
rather than focusing on measuring social phenomena as positivism does (Collis & 
Hussey, 2009: 57 ). 
 
The phenomenological/interpretivistic paradigm is associated with the qualitative 
methods of analysis. Interpretivists, as Van Maanen (1983, as cited in Collis and 
Hussey, 2009) puts it, adopt a range of methods that “seek to describe, translate and 
otherwise come to terms with the meaning, not the frequency of certain more or less 
naturally occurring phenomena in the social world” (Collis & Hussey, 2009: 57). 
Wahyuni (2012) pointed out that interpretivists believe that reality is constructed by 
social factors and people's perceptions of it, and they recognise that individuals with 
their own varying backgrounds, assumptions and experiences contribute to the on-
going construction of reality existing in their broader social context through social 
interaction. Because these human perspectives and experiences are subjective, 
social reality may change and can have multiple perspectives. 
  
This study by Wahyuni (2012) adds further that interpretivists reject objectivism and 
a single truth as proposed in post-positivism. It is elaborated further in the study that, 
to understand the social world from the experiences and subjective meanings that 
people attach to it, interpretivist researchers favour interacting and having a dialogue 
with the studied participants and also prefer to work with qualitative data which 
provide rich descriptions of social constructs. 
 
According to Wahyuni (2012), interpretivists use a narrative form of analysis to 
describe specifics and highly detailed accounts of a particular social reality being 
studied, which is termed the idiographic approach.The study went further to clarify 
that in terms of axiology, interpretivist researchers take the stance of the  emic or 
insider perspective, which means studying the social reality from the perspective of 
the people themselves and the experiences and values of both research participants 
and researchers substantially influence the collection of data and their analysis 
(Wahyuni, 2012: 71).  
                                                                     
According to a study by Mackenzie and Knipe (2006), interpretivist approaches to 
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research have the intention of understanding the world of human experiences, and 
this suggests that reality is socially constructed, which is in agreement with the study 
by Wahyuni(2012). The study by Mackenzie and Knipe (2006) clarifies further that 
the interpretivist researcher tends to depend more upon the participants’ views and 
opinions of the situation being studied and recognises the impact on the research of 
their own background and experiences. It is also explained explicitly in the study that 
interpretivist do not generally begin with a theory, rather they generate or inductively 
develop a theory or pattern of meanings throughout the research process. This study 
also agrees, once more, with the study by Wahyuni (2012) that an interpretivist 
researcher is most likely to rely on qualitative data collection methods and analysis 
or a combination of both qualitative and quantitative methods. Interpretivists may 
utilise quantitative data in a way which supports or expands upon qualitative data 
and effectively deepens description (Mackenzie & Knipe, 2006: 3). 
  
It has also been made clear in another study by Williams (2011) that the interpretivist 
philosophy believes that the social world of management and business is too 
complex to be formulated in theories and laws as in the natural sciences. The study 
explains furthermore that interpretivistic philosophy represents critical thinking about 
positivism philosophy and according to this philosophy, there are many truths and 
meanings of a simple fact and these are suitable for every situation and for every 
research problem. In the study, an interpretivist researcher does not only interact 
with the environment but also seeks to make sense of it through the interpretation of 
events and the meaning that is drawn from these. In interpretivism research 
philosophy, there are several factors like individuals’ different living standards, 
differences in social and cultural environments, personality and family groups etc that 
affect the nature of individuals (Williams, 2011:1-2). 
 
The phenomenological paradigm insists that the research and the researched cannot 
be separated, in other words the researcher's feelings cannot be taken out of the 
research. This, really, is far away from being objective but is rather highly subjective. 
According to the phenomenological paradigm there is no or little space between the 
researcher's perceptions and the actual social reality.                                                                         
 
Table 3.1 summarises the features of the two main paradigms. 
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TABLE 3.1: FEATURES OF THE TWO MAIN PARADIGMS 
Positivism tends to : Interpretivism tends to : 
Use large samples Use small samples 
Have an artificial location Have a natural location 
Be concerned with hypothesis testing Be concerned with generating theories 
Produce precise, objective, quantitative data Produce 'rich', subjective, qualitative data 
Produce results with high reliability but low 
validity 
Produce findings with low reliability but high 
validity 
Allow results to be generalised from the 
sample to the population 
Allow findings to be generated from one 
setting to another similar setting 
 Source: Collis and Hussey (2009: 62)  
 
The present study will be located in the positivistic paradigm and will employ the 
quantitative method of data analysis. This is so because the sample is large and 
quantitative methods of data collection and analysis were used. The results of the 
study were also generalised from the sample to the population. The observations of 
the study were quantified and the results were evaluated with the help of statistical 
methods. 
 
3.2.3 Qualitative and Quantitative data 
 
Quantitative and qualitative research methods involve very different assumptions 
about how research should be conducted and the role of the researcher. Qualitative 
data are defined as data represented through words, pictures, or icons analyzed 
using thematic explorations. Quantitative data are data that are represented through 
numbers and analysed using statistics. 
 
The above definitions suggest that the terms qualitative and quantitative refer to the 
data collection methods, analysis and reporting modes instead of the theoretical 
approach to the research (Mackenzie & Knipe, 2006: 6). Rossman and Rollis (n.d.) 
summarised the differences between qualitative and quantitative research in tabular 
form as follows: 
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TABLE 3.2: DIFFERENCES BETWEEN QUALITATIVE AND QUANTITATIVE DATA 
Qualitative research  Quantitative research   
Involves unstructured interviews, 
observation and content analysis 
Involves experiments, surveys, testing, and 
structured content analysis, interviews, and 
observation. 
Subjective Objective 
Inductive Deductive 
Little structure High degree of structure 
Little manipulation of subjects Some manipulation of subjects 
Takes a great deal of time to conduct May take little time to conduct 
Little social distance between researcher 
and subject 
Much social distance between researcher and 
subject  
 Source: Rossman and Rollis (n.d.) 
 
3.3 THE SAMPLE  
 
When conducting research, selecting a sample for a study is very much of 
importance. Sampling is selecting some elements in a population in order to draw 
conclusions about the entire population. A sample is defined as a subset of a 
population, in other words, a sample is made up of some of the members of the 
population. A population is, in turn, referred to as a body of people or collection of 
items under consideration for statistical purposes. If the population of the study is 
relatively small, the researcher can select the whole population for the study, and 
that is called a census study (Collis & Hussey, 2009: 62). 
 
According to Collis and Hussey (2009), samples are grouped into two main types 
called a probability sample, which is objective and based on random selection and a 
non-probability sample which is subjective and arbitrary. Probability sampling 
methods include simple random sampling, systematic sampling and stratified 
sampling whilst non-probability sampling includes convenience sampling, 
judgemental sampling, quota sampling and snowball sampling.The population of the 
present study is made up of the high school principals and school management team 
members in previously disadvantaged schools in the Uitenhage District of the 
Eastern Cape Department of Education in the Nelson Mandela Bay Municipality. The 
study used convenience sampling where seventeen (17) high schools were selected. 
In each school, school management team members and a principal were requested 
to fill in a questionnaire. In total 105 questionnaires were distributed and 85 were 
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fully completed and returned. This translates into a response rate of 80.6% which is 
illustrated in Figure 3.1 below: 
 
FIGURE 3.1: SURVEY OF THE QUESTIONNAIRE RESPONSE RATE  
 
 
 
TABLE 3.3: DEMOGRAPHIC COMPOSITION OF THE SAMPLE 
Gender Number of responses Percentage of responses 
Male 47 55.3 
Female 38 44.7 
Total 85 100 
Age Number of responses Percentage of responses 
30-39 1 1.2 
40-49 41 48.2 
50-59 40 47.1 
60 3 3.5 
Total 85 100 
Home language Number of responses Percentage of responses 
Xhosa 56 65.9 
English 9 10.6 
Afrikaans 20 23.5 
Total 85 100 
 
Table 3.3 above shows that 55.3 percent of the respondents are males and 44.7 
percent are females. Although it is not a very wide gap, it shows that more males are 
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in management positions than females. On the other hand it also demonstrates a fair 
gender composition and good progress in terms of closing the gap between males 
and females in management positions in the education sector in this district. 
 
FIGURE 3.2: RESPONSE RATE BY GENDER 
The demographic composition also shows that the majority of the respondents are in 
the age group 40 – 59 years of age with 48.2% in the range 40 – 49 years of age 
and 47.1% in the range 50 – 59 years of age. This highlights the maturity level of the 
respondents of this study and that of the management of the schools in the selected 
sample. 
  
FIGURE 3.3: RESPONSE RATE BY AGE GROUP 
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Table 3.4 below shows that the majority of respondents are Xhosa speaking with 
65.9% followed by Afrikaans speaking with 23.5% and lastly English speaking with 
10.6%. 
FIGURE 3.4: RESPONSE RATE BY HOME LANGUAGE                                                                                 
                                         
                                                                                       
                                                                 
                                                                        
TABLE 3.4: LEVEL OF EDUCATION  
Highest qualification Number of responses Percentage of responses 
Diploma 8 9.4 
Bachelor’s degree 12 14.1 
Professional degree/Post- 
graduate diploma 
45 52.9 
Honours 15 17.7 
Master’s 5 5.9 
Total 85 100 
  
 
Table 3.4 indicates that the majority of the sampled respondents are properly 
qualified educators and school managers who have professional degrees or a 
degree with a post-graduate professional certificate. They comprise 52.9% of the 
total respondents.They are followed by 17.7% who have honours degrees and only 
14.1% with only a bachelor’s degree. These respondents are only trained as 
educators and not trained as managers. Principals and school management teams 
are promoted due to experience and classroom performance, there is no 
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management qualification required when applying for a management position. 
 
FIGURE 3.5: RESPONSE RATE BY LEVEL OF EDUCATION 
 
 
 
 
 
 
 
 
  
 
 
TABLE 3.5: YEARS OF EXPERIENCE 
 
Tenure with the current 
school 
Number of responses Percentage of responses 
Less than 5yrs 5 5.9 
From 5yrs - 9yrs 9 10.6 
From 10yrs - 14yrs 3 3.5 
From 15yrs - 19yrs 17 20 
From 20yrs - 29yrs 40 47.1 
From 30yrs - 39yrs 11 12.9 
Total 85 100 
  
Table 3.5 shows that a majority of respondents (47.1%) have experience of 20 – 29 
years as educator in their schools, followed by 20% who have experience of 15 – 19 
years in their schools. The other 12.9% have 30 - 39 years and 10.6 % have 5 - 9 
years of experience. This shows a long period of service served by these educators 
to the communities where the schools are situated.  This is a demonstration of 
loyalty and dedication to these communities and to the Department of Education. 
This is also a sign that the educators in the sample know these communities as they 
have been there for quite a long time. This long service to one individual school does 
sometimes result in complacency and the same individuals could be the ones who 
resist change. 
9.4
14.1
52.9
17.7
5.9
Diploma
degree
Prof. degree/Post 
grad dip.
Honours
Masters
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FIGURE 3.6 : RESPONSE RATE BY  YEARS OF EXPERIENCE                                                                    
 
 
3.4 MEASURING INSTRUMENT AND DATA ANALYSIS 
 
The measuring instrument used to collect the primary data and to measure the 
variables for this study was a questionnaire. Questionnaires are associated with both 
the positivistic and phenomenological methodologies. Questionnaires are made up 
of a list of carefully structured questions which are chosen after considerable testing 
with a view to eliciting reliable responses from a chosen sample. The aim of the 
questionnaire is to find out what the respondents think, do or feel as this will help to 
address the research questions (Collis & Hussey, 2009: 191 – 192). 
 
The questionnaire used in this study consists of four sections, A to D. The statements 
in section A test  the performance of an SGB in carrying out its duties as stipulated in 
SASA on a 6-point Likert scale ranging from (1) I don’t know to (6) strongly agree. 
Section B requires information about the school academic performance for the year 
2012 from grade 8 to grade 12. Section C requires respondents to rate school 
performance on certain functions according to the SASA on a 6-point Likert scale 
ranging from (1) extremely weak to (6) excellent. Section D relates to the 
demographic data of the respondents. Section A of the questionnaire consists of 29 
statements structured under certain themes. Statements 1 to 6 test whether the SGB 
members understand and know the school and its extra-curricular activities.  
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Statements 7 and 8 test the involvement and participation of the SGB in academic 
and disciplinary affairs of the school. Statements 9 to 16 test formulation, adoption 
and implementation of school policies in accordance with the SASA. Statements 17 
and 18 test the support that the SGB provides to the school. Statements 19 to 29 test 
performance of various SGB functions as in SASA. 
 
In section C of the questionnaire the respondents were asked to rate their schools 
under certain variables/issues. The variables for which the respondents are expected 
to rate the performance of their schools are quality of teaching and learning; 
utilisation of resources; school governance; learner conduct and discipline; 
community engagement; extra-mural activities (cultural); extra-mural activities 
(sport); extra-mural activities (education); senior management team (SMT) 
leadership; professionalism of staff; staff morale and motivation. 
                                                                             
3.5 THE RELIABILITY OF THE MEASURING INSTRUMENT 
 
Reliability refers to the absence of differences in the results if the research is 
repeated. For a research result to be reliable, a repeat study should produce the 
same result. According to Collis and Hussey (2009), although reliability tends to be 
high in positivist studies, under an interpretive paradigm, reliability is often of little 
importance. The researchers explain further that the qualitative measures do not 
need to be reliable in the positivist sense, that implies therefore that in a positivistic 
study, reliability is high and in a phenomenological study reliability is low  (Collis & 
Hussey, 2009: 64). Also according to Wahyuni (2012), reliability refers to the 
consistency of measures, and measurement consistency facilitates the replication or 
the repeatability of a study (Wahyuni, 2012: 77). 
 
According to Collis and Hussey (2009), there are three common ways of estimating 
the reliability of the responses to questions in the questionnaire. The test re-test 
method – where the respondents are asked to answer the same questions but on 
two separate occasions. Responses for the two occasions are correlated and the 
correlation co-efficient of the two sets of data computed, thus providing an index of 
reliability. This method is used to determine the extent to which the instrument yields 
the same results on two different occasions. 
 
The split halves method – here the questionnaire or interview record sheets are 
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divided into two equal halves. That can be done by putting the responses to the odd 
numbered questions in one pile and the responses to the even numbered questions 
in another pile. The two piles are then correlated and the correlation co-efficient of 
the two sets of data are computed. The internal consistency method means that here 
every item is correlated with every other item across the sample and the average 
inter-item correlation is taken as the index of reliability (Collis & Hussey, 2009: 204-
206). 
 
The respondents in the present study were required to respond to questions 
anchored on a Likert-scale and, according to Cook (2009), Cronbach's coefficient 
alpha is an ideal measuring instrument. Also, the sample size for the present study is 
small, less than 200, therefore the reliability coefficients for the tests used should be 
given. The reliability coefficient calculations examine the inter-correlations among 
test items and the closer the Cronbach's coefficient alpha to 1.00, the higher the 
instrument's internal consistency and reliability (Cook, 2009: 115).  
 
It has also been suggested by Arnolds and Boshoff (2001: 40) that a Cronbach alpha 
of 0.50 for basic research has been regarded as acceptable in many research 
studies and also an instrument that produces a reliability coefficient of more than 
0.70 is regarded as a reliable instrument. The measuring instrument consists of 
multiple test items and could therefore measure their alpha values. The Cronbach 
alpha values of the measuring instrument are listed in the table below as: 
 
TABLE 3.6: CRONBACH ALPHA VALUES OF MEASURING INSTRUMENT 
MEASURING INSTRUMENT ALPHA VALUE 
SGB performance 0.94 
Academic performance 0.59 
 
The results reported in the table above show that the instrument returned an alpha 
value of more than 0.70, which indicates good reliability. 
  
3.6 THE  VALIDITY OF THE MEASURING INSTRUMENT 
 
Collis and Hussey (2009) explain validity as the extent to which the research findings 
accurately reflect the phenomena under study. They explain furthermore that an 
effect or test is valid if it demonstrates or measures what the researcher thinks or 
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claims it does. It is also made clear that the research errors that can undermine 
validity are: faulty research procedures; poor samples; and inaccurate or misleading 
measurement (Collis & Hussey, 2009: 65).  
 
These researchers also clarify further on that there are a number of ways in which 
the validity of research can be assessed and the most common one is called face 
validity which involves ensuring that the tests or measures used by the researcher 
do actually measure or represent what they are supposed to measure or represent. 
  
According to the study, another form of validity is construct validity and it relates to 
the problem that there are a number of phenomena which are not directly 
observable, those are: motivation; satisfaction; ambition; and anxiety. These are 
known as hypothetical constructs which are assumed to exist as factors that explain 
observable phenomena. It is further explained that with hypothetical constructs, one 
must be able to demonstrate that one's observations and research findings can be 
explained by the construct. In a quantitative study, validity is low and it is high in a 
qualitative study (Collis & Hussey, 2009: 65). 
 
 
According to Arnolds (2012(b)), there are two other forms of validity which are 
content validity which relates to the degree to which the content of the terms 
adequately represents the universe of all relevant variables under study, and 
criterion-related validity which deals with the degree to which the predictor is 
adequate in capturing the relevant aspects of the criterion (variable) (Arnolds, 
2012(b)). In the present study the researcher used face and contact validity and 
therefore did not test the validity of the research. 
                                                                              
 
3.7 THE EMPIRICAL RESULTS 
  
This section presents the empirical results that indicate the reliability and validity of 
the measuring instruments used in the study. The Pearson correlation analysis was 
conducted to statistically investigate the relationships between the independent and 
the dependent variables. Analysis of the respondents’ individual responses to the 
questionnaire statements was also conducted to assess the respondents’ 
perceptions on the relationship between SGB performance and school performance. 
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The quantitative results of the responses were analysed and the perceptions are also 
discussed in this chapter as well. 
  
3.7.1 Pearson correlation analysis 
 
Correlation analysis was developed by Karl Pearson(1895-8, as cited in Collis and 
Hussey, 2009) and is defined as the measure of the direction and strength of 
association between two quantitative variables. Correlation may be linear or non-
linear, positive or negative. A correlation coefficient measures the linear dependence 
of one numerical random variable on another and is measured within the range -1 to 
+1. The direction of the correlation is positive if both variables increase together, but 
it is negative if one variable increases as the other decreases (Collis & Hussey, 
2009: 267 – 268).  
 
TABLE 3.7:   PEARSON CORRELATIONS BETWEEN SGB PERFORMANCE AND 
                      SELECTED LATENT VARIABLES                       
 QUA
L 
RES
O 
GOV
N 
DIS
C 
EN
GA 
CUL
T 
SPO
R 
EXE
D 
LEA
D 
PR
OF 
MOT
I 
OVERA SGBP 
QUAL 1,00 0.43 0.38 0.38 0.18 0.26 0.24 0.31 0.15 0.22 -0.03 0.11 0.08 
RESO 0.43 1,00 0.59 0.42 0.29 0.25 0.29 0.31 0.46 0.28 0.23 -0.16 0.49 
GOVN 0.38 0.59 1,00 0.32 0.44 0.29 0.23 0.33 0.57 0.33 0.41 -0.16 0.61 
DISC 0.38 0.42 0.32 1,00 0.48 0.33 0.35 0.48 0.32 0.36 0.3 0.01 0.11 
ENGA 0.18 0.29 0.44 0.48 1,00 0.45 0.39 0.46 0.42 0.35 0.38 -0,00 0.20 
CULT 0.26 0.25 0.29 0.33 0.45 1,00 0.83 0.65 0.54 0.41 0.28 -0.22 0.13 
SPOR 0.24 0.29 0.23 0.35 0.39 0.83 1,00 0.73 0.47 0.46 0.23 -0.27 -0.04 
EXED 0.31 0.31 0.33 0.48 0.46 0.65 0.73 1,00 0.53 0.38 0.33 -0.22 0.08 
LEAD 0.15 0.46 0.57 0.32 0.42 0.54 0.47 0.53 1,00 0.52 0.61 -0.25 0.42 
PROF 0.22 0.28 0.33 0.36 0.35 0.41 0.46 0.38 0.52 1,00 0.53 0.01 0.20 
MOTI -0.03 0.23 0.41 0.30 0.38 0.28 0.23 0.33 0.61 0.53 1,00 -0.24 0.52 
OVERA 0.11 -0.16 -0.16 0.01 -0,0 -0.2 -0.27 -0.22 -0.25 0.01 -0.24 1,00 -0.27 
SGBP 0.08 0.49 0.61 0.11 0.2 0.13 -0.04 0.08 0.42 0.2 0.52 -0.27 1,00 
     Note: Numbers in bold and italics indicate significant correlations at  p < 0.05 
                                                                                  
The strength of the correlation is measured by the size of the correlation coefficient 
as follows: 1 represents a perfect positive linear association; 0 represents no linear 
association; - 1 represents a perfect negative linear association. The values in 
between can be graded as follows: 0.90 to 0.99 means a very high positive 
59 
 
correlation ; 0.70 to 0.89 means high positive correlation ; 0.40 to 0.69 is medium 
positive correlation ; 0 to 0.39 means low positive correlation ; 0 to -0.39 is low 
negative correlation ; -0.40 to -0.69 is medium negative correlation ; -0.70 to -0.89 is 
high negative correlation and lastly -0.90 to -0.99 is very high negative correlation 
(Collis & Hussey, 2009:267 – 268 ).                                                                                                                                                                                                       
 
According to Collis and Hussey (2009), one needs to take care when interpreting 
correlation coefficients since correlation between two variables does not prove the 
existence of a causal link between them; they explain further that two causally 
unrelated variables can be correlated because they both relate to a third variable 
(Collis & Hussey, 2009: 67 – 268). The summary of Pearson correlation analysis for 
this study is discussed below. 
 
3.7.2 The relationship between SGB performance and other selected variables 
 
According to the Table 3.7, SGB performance is positively related to the perceived 
utilisation of school resources (r = 0.49, p < 0.05), school governance (r = 0.61, p < 
0.05), senior management team (SMT) leadership (r = 0.42, p < 0.05), and staff 
morale and motivation (r = 0.52, p < 0.05). This therefore means improved SGB 
performance could lead to improved utilisation of school resources, school 
governance, senior management team (SMT) leadership, staff morale and 
motivation. Also according to the respondents’ perceptions, SGB performance is 
negatively related to the  overall academic performance of the school, meaning 
improved SGB performance will not necessary lead to improved academic 
performance of the school. This could be attributed to the fact that the SGB does not 
directly deal with academic performance in particular but with a range of governance 
issues. According to the SASA the SGB must supplement school's resources in order 
to assist in the improvement of academic results but even if the SGB can perform 
very well in terms of supplementing resources that does not guarantee the 
improvement of academic performance.  
 
 
3.7.3 The quality of teaching and learning 
 
 
According to Table 3.7, the utilisation of school resources (r = 0.43, p < 0.05), school 
governance(r = 0.38, p < 0.05), learner conduct and discipline(r = 0.38, p < 0.05), 
extra-mural activities ( cultural, sport and education) and professionalism of staff(r = 
60 
 
0.22, p < 0.05) are positively correlated with the quality of teaching and learning. This 
means that the improvement of these variables will improve the quality of teaching 
and learning. 
  
3.7.4 The relationship between the utilisation of school resources and other 
         selected variables 
 
 
Table 3.7 shows that the perceived utilisation of school resources is positively related 
to all the   other variables: quality of teaching and learning (r = 0.43, p < 0.05), school 
governance(r = 0.59,p<0.05), learner conduct and discipline (r = 0.42,p< 0.05), 
community engagement(r = 0.29, p < 0.05), extra-mural activities (cultural) (r = 0.25, 
p < 0.05), extra-mural activities (sport) ( r = 0.29, p < 0.05), extra-mural activities 
(education) ( r = 0.31,p < 0.05), senior management team (SMT) leadership(r = 0.46, 
p < 0.05), professionalism of staff ( r = 0.28, p < 0.05), and staff morale and 
motivation(r = 0.23, p < 0.05). This also indicates that an improved utilisation of 
school resources could lead to the improvement of other variables as mentioned 
above. 
 
3.7.5 The relationship between community engagement, senior management 
         team leadership, staff morale and motivation and other selected variables 
 
According to the perceptions of the respondents (Table 3.7), community 
engagement( r = 0.29, p<0.05), senior management team (SMT) leadership(r = 0.46, 
p < 0.05), staff morale and motivation( r = 0.23, p < 0.05) are positively related to all 
the variables, except the quality of teaching and learning. This means therefore that 
an improvement of the above variables could lead to improvement of all other 
variables except quality teaching and learning. The researcher of the present study 
is of the opinion that the perceptions of the respondents could be attributed to the 
fact that quality teaching and learning refers to the quality of activities happening 
inside the classroom between the learner and educator within a specified period of 
time (tuition period). The above variables do not necessarily and specifically touch 
on what is directly happening inside the classroom and the improvement of these 
variables could only shape the direction which the school takes and all other broad 
strategic management issues of the school. 
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3.7.6 The relationship between school governance, learner conduct and 
         discipline, extra-mural activities and professionalism of staff and other 
         selected variables 
 
Table 3.7 indicates that school governance, learner conduct and discipline, extra-
mural activities (cultural), extra-mural activities (sport), extra-mural activities 
(education) and professionalism of staff,  all are positively correlated with on all the 
other variables, meaning an improvement on these variables will also lead to an 
improvement in all other variables as well. 
 
3.7.7 The relationship between  SGB performance and academic performance 
 
Table 3.8 indicates that SGB performance is negatively related to academic 
performances of grade 9 (r = -0.34, p < 0.05), grade 10 (r = -0.24, p < 0.05) and 
grade 12 (r = - 0.24,p < 0.05).This means that the more positive the perceptions are 
about SGB performance, the weaker these grades perform; the reverse is also true 
that the more positive the academic results are, the less positive is the view about 
SGB performance. The reverse of this statement makes more sense and could be 
interpreted to mean that the respondents do not associate an improvement in 
academic performance with an improved SGB performance. 
 
TABLE 3.8: PEARSON CORRELATIONS BETWEEN SGB PERFORMANCE AND 
                    ACADEMIC  PERFORMANCE PER GRADE 
 
 GRADE 12 GRADE 11 GRADE 10 GRADE 9 GRADE 8 SGBP 
SGBP -0.24 0.09 -0.24 -0.34 -0.1 1,00 
GRADE 12 1,00 0.19 0.04 0.37 0.04 -0.24 
GRADE 11 0.19 1,00 0.5 -0.01 0.01 0.09 
GRADE 10 0.04 0.5 1,00 0.39 0.49 -0.24 
GRADE 9 0.37 -0.01 0.39 1,00 0.37 -0.34 
GRADE 8 0.04 0.01 0.49 0.37 1,00 -0.1 
Note: Numbers in bold and italics indicate significant correlations at p < 0.05 
 
According to Table 3.8, the SGB performance has no bearing on the academic 
performance of these grades. The results also show that the academic performance 
in Grade 12 is significantly related (r = 0.37, p < 0.05) to Grade 9 results; Grade 11 to 
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Grade 10 results (r = 0.5, p < 0.05); Grade 10 to Grades 8 (r=0.49, p < 0.05 ) and 
Grade 9 results (r = 0.39, p < 0.05); and Grade 9 to  Grade 8 results (r = 0.37, p < 
0.37).This is an interesting result and can really be attributed to the fact that learners 
progress from one grade to the next gradually as a group. The more learners 
progress, the more their motivation and desire to succeed increases. This leads to 
the performance on the lower grades significantly influencing performance on the 
upper grades. 
 
3.7.8 The correlations between academic performance and other latent 
variables 
 
Table 3.9 shows that the quality of teaching and learning (r = 0.25, p < 0.05), learner 
conduct and discipline( r = 0.25, p < 0.05 ) are key drivers of grade 12 results. This 
means that an improvement of the quality of teaching and learning, learner conduct 
and discipline could lead to the improvement of grade 12 results. This result is very 
true. There can never be good grade 12 results where there is no quality teaching 
and discipline. 
 
They also show that learner conduct and discipline (r = -0.23, p < 0.05), extra-mural 
activities (cultural) (r = -0.42, p < 0.05), extra-mural activities (sport) (r = -0.45, p < 
0.05) and extra-mural activities (education) ( r = -0.39, p < 0.05 ) are negatively 
correlated with Grade 11 results. This is due to the fact that there is generally a high 
failure rate or low academic performance in grade 11 that can be attributed to poor 
discipline, too much involvement in extra-curricular activities that take up a lot of 
tuition time from learners because of a lack of proper planning and organisation. 
 
It is shown by the results that school governance (r = -0.24, p < 0.05), extra-mural 
activities (sport) (r = - 0.22, p < 0.05),extra-mural activities (education) (r = -0.31, p < 
0.05), senior management team (SMT) leadership (r = -0.30, p < 0.05), and staff 
morale and motivation (r = -0.24, p < 0.05) are negatively related to Grade 10 
results. According to the above results, school governance and staff morale and 
motivation are negatively related to Grade 9 results and it was also found that all the 
variables are not negatively related to the Grade 8 results. Grade 8 is the first and 
lower grade of high school and presumably their academic performance is not of 
much significance. 
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TABLE 3.9: PEARSON CORRELATIONS BETWEEN ACADEMIC 
                     PERFORMANCE AND  SELECTED OTHER VARIABLES 
     Note: Numbers in bold and italics indicate significant correlations at p < 0.05 
 
3.8  CHAPTER SUMMARY 
 
In this chapter a brief discussion of the methodology used to conduct the research 
study was provided. This chapter defined and explained the two main research 
paradigms found in research, i.e. the positivistic and interpretivistic paradigms 
through an extensive literature study. The main features of positivistic and 
interpretivistic paradigms were also presented in a tabular format and a discussion 
on the differences between qualitative and quantitative studies was also conducted. 
This chapter also indicated that the present study was located in the positivistic 
paradigm and employed the quantitative method of data analysis. The population of 
the research study, sampling and data collection were also discussed. The actual 
response rate was explained. 
 
The Pearson correlation analysis was conducted to measure the relationship 
between the selected independent variables and the dependent variable. The results 
of the Pearson correlation analysis were tabled and discussed. The data analysis, 
reliability and validity of the measuring instrument were also discussed. The 
empirical results of the study were presented. Analysis of the respondents’ individual 
responses to the questionnaire statements was also conducted to assess the 
respondents’ perceptions of the relationship between SGB performance and school 
performance. The quantitative results of the responses were analysed and the 
perceptions were also discussed in this chapter as well. 
 
This chapter discussed different correlations between SGB performance, academic 
performance and other selected variables. The influence of other variables on others 
 QUAL RESO GOVN DISC ENGA CULT SPOR EXED LEAD PROF MOTI 
GRADE 12 0.25 -0.04 0.01 0.25 0.17 -0.04 -0.07 0.1 -0.04 0.06 -0.13 
GRADE 11 -0.01 -0.06 0.02 -0.23 -0.08 -0.42 -0.45 -0.39 -0.18 -0.14 -0.14 
GRADE 10 -0.02 -0.19 -0.24 -0.2 -0.17 -0.2 -0.22 -0.31 -0.3 -0,01 -0.24 
GRADE 9 0.11 -0.09 -0.21 0.09 -0.06 -0.1 -0.11 -0.11 -0.2 -0.02 -0.26 
GRADE 8 -0.06 -0.15 -0.12 0.1 0.15 0.12 0.08 0.02 -0.09 0.19 0.06 
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was also discussed. The influence of SGB performance on academic performance, 
the influence of utilisation School school resources on selected variables and the 
correlations betweens SGB performance and demographic variables were also part 
of the discussion in this chapter.                                                                               
 
This chapter revealed very important findings and correlations, most of which can be 
of great importance to the challenges faced by SGBs in disadvantaged communities. 
It is therefore imperative for managers and department officials to familiarise 
themselves with academic research findings so that when they go to the drawing 
board to make plans and interventions, they do so from informed positions. The next 
chapter will present and discuss the descriptive statistics of this study. 
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CHAPTER 4 
  
PRESENTATION AND DISCUSSION OF DESCRIPTIVE STATISTICAL RESULTS 
 
 
4.1 INTRODUCTION 
 
The main objective of the current study was to contribute to the improvement of the 
organisational performance of schools through  effective school governance. The 
study intends to contribute by looking at how the SGB can improve its performance 
in order to positively influence the academic and organisational performance of the 
school. In order for the study to achieve its objectives the respondents to the 
questions of the questionnaire were asked to indicate their levels of agreement with 
the statements related to the functions and duties of the SGBs and their expected 
level of performance. 
 
The responses of the respondents to the individual questionnaire statements were 
analysed to determine the extent of the disagreement in terms of how the 
respondents perceived the level of performance of SGBs. In section A of the 
questionnaire, the responses to the “I don’t know” and “not applicable” categories 
were combined. The responses for “strongly disagree” and “disagree” were also 
combined and “agree” was combined with “strongly agree”. The above combinations 
were intended to make the analysis more meaningful.  
 
The quantitative data collected in this study are summarised in a more compact form, 
presented in a table and interpreted. This was done by means of descriptive 
statistics. Descriptive statistics are produced by a group of statistical methods used 
to summarize, describe or display quantitative data (Collis & Hussey, 2009: 221).The 
analysis of data also consists of the calculation of the mean and standard deviation. 
 
4.2 THE MEAN AND STANDARD DEVIATION 
 
The mean is the arithmetic average of a set of data in a sample and can only be 
calculated for ratio or interval variables. It is found by dividing the sum of the 
observations by the number of observations (Collis & Hussey, 2009: 240).  
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The standard deviation is related to the normal distribution and is based on the error 
and the variance, which are produced by two statistical methods used to measure 
how well the mean represents the data. The error is the difference between the 
mean and the data value(observation). The standard deviation is defined as the 
square root of the variance. A large standard deviation relative to the mean suggests 
that the mean does not represent the data well because the data values are widely 
spread and conversely a small standard deviation relative to the mean suggests that 
the mean represents the data well (Collis & Hussey, 2009: 244 - 245). 
 
4.3 PERCEPTIONS OF RESPONDENTS ON SGB   PERFORMANCE  
 
In Table 4.1 the respondents were asked to rate their levels of agreement with the 
statements related to the functions and duties of the school governing bodies. The 
statements dealt specifically with the knowledge of the school and school facilities, 
number of learners and educators, participation in school events and condition of 
school building and infrastructure. In highlighting a few responses, it was found that 
the extent of disagreement among the respondents is greater in regard to some 
statements such as the knowledge of the number of learners by the SGB where 
63.6% agree and 24.7% disagree, also on performance 3 that deals with knowing 
the number of educators in schools by the SGB, 67.1% agree and 21.2% disagree. 
The analysis of the responses indicates that there is a general agreement that the 
SGBs know about the number of classrooms, learners and educators. 
 
On the issue of knowing school times by the SGB, 83.5% agree whilst 11.8% 
disagree. The other important element is that of knowing how the school delivers on 
its goals (academic, extra-mural activities and learner discipline) and 75.3% of the 
respondents agree that the SGB knows whilst 16.5% disagree and 8.2% do not 
know whether the SGB knows or not. On the participation of SGB in public events 
(parent meetings, fundraising functions), 62.4% agree whilst 31.8% disagree and on 
promoting school's best interest by the SGB, 64.7% agree and 30.6% disagree. This 
analysis indicates that, in general, the respondents agree that the SGB knows and 
participates in the academic and extra-mural programmes of the schools. 
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TABLE 4.1: DESCRIPTIVE STATISTICS:  PERCEPTIONS OF RESPONDENTS ON 
SGB PERFORMANCE 
Code Statement Don't know / 
not 
applicable 
% 
Disagree 
% 
Agree 
% 
Mean Std. 
Dev 
Perf 1 Our SGB knows the number 
of classrooms in our school 
18.8 32.9 48.2 2.62 0.91 
Perf 2 Our SGB knows the number 
of learners in our school 
11.8 24.7 63.6 2.79 0.76 
Perf 3 Our SGB knows the number 
of educators in our school 
11.8 21.2 67.1 2.85 0.69 
Perf 4 Our SGB knows the state of 
school ablution facilities 
11.8 31.8 56.5 2.76 0.91 
Perf 5 Our SGB knows our school 
times ( e.g. 07h45 to 15h00) 
4.7 11.8 83.5 3.09 0.69 
Perf 6 Our SGB knows our school 
events(talent shows, 
fundraising functions, etc) 
11.8 22.4 65.9 2.84 0.84 
Perf 7 Our SGB knows how the 
school delivers on its goals 
(e.g. academic 
performance, extra-  mural 
activities, learner discipline 
etc.) 
8.2 16.5 75.3 2.87 0.76 
Perf 8 Our SGB participates in 
most public events(parent 
meetings, fundraising 
functions etc.) of the school 
5.9 31.8 62.4 2.69 0.82 
Perf 9 Our SGB effectively 
promotes the best interest of 
the school 
4.7 30.6 64.7 2.75 0.83 
Perf 10 Our SGB has effectively 
formulated the admission 
policy of the school 
9.4 41.2 49.4 2.44 0.97 
Perf 11 Our SGB has effectively 
formulated the language 
policy of the school 
16.5 47.1 36.5 2.31 0.91 
Perf 12 Our SGB has effectively 
formulated the religion 
policy of the school 
21.2 47.1 31.8 2.21 0.86 
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TABLE 4.1: DESCRIPTIVE STATISTICS:  PERCEPTIONS OF RESPONDENTS ON 
SGB PERFORMANCE (Continued) 
 
Perf 13 Our SGB is effectively 
governing the school 
2.4 43.5 54.1 2.43 0.97 
 
Perf 14 
Our SGB successfully 
prepares the annual budget 
of the school 
 
 
9.4 
 
 
36.5 
 
 
54.1 
 
 
2.49 
0.91 
Perf 15 Our SGB has successfully 
adopted a learner code of 
conduct 
8.2 28.2 63.5 2.71 0.87 
Perf 16 Our SGB effectively deals 
with learner disciplinary 
matters in accordance with 
the learner code of conduct 
2.4 29.4 68.2 2.71 0.82 
Perf 17 Our SGB effectively 
provides support to staff 
members in the 
performance of their 
professional duties. 
10.6 55.3 34.1 2.21 0.85 
Perf 18 Our SGB is fully involved in 
supplementing resources 
supplied by the state in 
order to improve quality of 
teaching and learning 
9.4 48.2 42.4 2.3 0.91 
Perf 19 Our SGB has appointed an 
auditor to audit the school's 
books and financial 
statements 
8.2 23.5 68.2 2.82 0.91 
Perf 20 Our SGB submits to the 
district education office 
copies of our audited 
financial statements within 
the prescribed time to do so 
12.9 20 67.1 2.97 0.81 
Perf 21 Our SGB successfully 
mobilises support and 
involvement of parents and 
community around the 
school 
3.5 44.7 51.8 2.51 0.89 
Perf 22 Our school has an 
admission committee that 
deals with policies relating 
to learner admission 
8.2 20 71.8 2.83 0.81 
Perf 23 Our school has a 
disciplinary committee that 
deals with learner code of 
conduct and attends to 
disciplinary problems 
1.2 11.8 87.1 3.1 0.75 
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TABLE 4.1: DESCRIPTIVE STATISTICS:  PERCEPTIONS OF RESPONDENTS ON 
SGB PERFORMANCE (Continued) 
 
Perf 24 Our school has a finance 
committee that drafts the 
financial policy of the school 
and deals with the financial 
matters of the school 
3.5 14.1 82.4 2.93 0.75 
Perf 25 Our school has an extra-
mural committee that 
oversees the extra-mural 
activities of the school 
2.4 28.2 69.4 2.83 0.79 
Perf 26 Our school has a grounds 
and maintenance committee 
that oversees the 
maintenance of the school 
grounds and buildings 
8.2 25.9 65.9 2.79 0.86 
Perf 27 Our school has a 
procurement committee that 
purchases what the school 
needs through proper 
procurement 
5,9 15.3 78.8 2.98 0.78 
Perf 28 Our school has a quality 
learning and teaching 
committee that ensures 
quality teaching and 
learning take place 
10.6 38.8 50.6 2.55 0.66 
Perf 29 Our school has achieved an 
audited financial statement 
without disclaimer 
21.2 12.9 65.9 3.03 0.71 
Average mean score = 2.7, average standard deviation = 0.83 
 
From statements 10 to 12, that deal with effective formulation of school policies, the 
majority of respondents do not agree with the statements. The extent of the 
disagreement is great as it ranges between 31% and 47%. This could be interpreted 
to mean that the majority of the respondents do not agree that the SGB effectively 
formulates the school policies. In other words the respondents generally agree that 
the SGBs do not effectively formulate school policies. Also 54% of the respondents 
agree that the SGBs effectively govern the school as compared to 43.5% that 
disagree. 
 
This is a very strange and exciting finding that the SGBs do not effectively formulate 
school policies but yet they govern the schools effectively. These are contradictory 
findings that require more in depth investigation in future activities.In order for the 
SGBs to be able to govern the schools effectively they need policies. There are two 
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cases in this scenario. It is either there are no policies at all or policies are 
formulated by the principal and educators and handed over to the SGB to implement. 
 
The fact that the school is governed effectively eliminates the possibility of non-
existent school policies which leaves us with the second possibility that the policies 
might be formulated by the principal and educators. Also 54% of the respondents 
agree that the SGB successfully prepares the annual budget of the school as 
compared to 36.5% that disagree. Preparation of the annual budget involves 
acquiring and allocating resources to the school for the improvement of the quality of 
teaching and learning and enhancement of academic results.  
 
Despite the general agreement by the respondents that the SGBs successfully 
prepare the annual budget for the schools, there is another element which  causes 
alarm that 55.3%of the respondents disagree that the SGBs  effectively provide 
support to educators in performing their professional duties and also a majority of 
respondents (58.2%)  do not agree that the SGBs are fully involved in supplementing  
resources supplied by the state in order to improve the quality of teaching and 
learning. This finding is also strange and exciting but sounds a bit of a contradiction 
because the preparation of a budget involves allocation of resources and support to 
educators for the attainment of desired outcomes. 
                                                                                  
In all the other statements the respondents generally agree. In a nutshell, according 
to Table 4.1 above, respondents generally agree with most of the statements and 
that could be interpreted to mean that the SGBs, according to the respondents’ 
perceptions, know and understand the duties that they ought to perform at schools. 
The means achieved on the 29 elements which contribute to the SGB performance 
covered a range between 2.21 and 3.1. The average mean is 2.7 which indicates 
that the respondents are reasonably satisfied with their SGB’s performance. The 
standard deviation values in the individual statements are less relative to the 
individual mean values and it averages to 0.83 which is also less relative to the 
average mean. This indicates that the mean represents the data very well.  
 
4.4 GRADE 8 – 12 PERFORMANCE IN 2012 FINAL EXAMINATIONS 
 
Table 4.2 shows the distribution of the respondents’ schools performance in the 2012 
final examinations by grade. Table 4.2 displays the performance of the schools 
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where the respondents are currently employed. 
 
According to Table 4.2 above, 36.5% of the schools’ academic results in grade 12 
were between 71% - 80%, followed by 21.2% schools which received a pass rate 
between 61% and 70% in grade 12. This Table 4.2 also indicates that 37.7% of these 
schools are underperforming schools academically and 62.4% are achieving 
schools. The Department of Education declares all schools that obtain below 60% in 
the grade 12 final examinations as academically underperforming schools. 
 
The grade 11 2012 final examination results of the respondents’ schools are spread 
over from 31% to 100% with 48.3% of these schools having achieved between 31% 
and 60% and the other 51.8% having achieved between 61% and 100%. This 
indicates that the grade 11s of these schools is performing fairly well. In grade 10 
about 60% of the schools achieved below 60% compared to 40% that achieved 
above 60%. This indicates an academic underperformance in grade 10. The situation 
is different in grade 9 where 41.2% achieved less than 60% and 58.9% achieved 
more than 60%. This table indicates academic achievement in grade 9 and grade 8. 
 
TABLE 4.2: DESCRIPTIVE STATISTICS: PASS PERCENTAGES (%) IN 2012 
FINAL EXAMINATIONS PER GRADE 
Grad
e 
0 - 
20 
21 - 
30 
31 - 
40 
41 - 
50 
51 - 
60 
61 – 
70 
71 - 
80 
81 - 
90 
91 -
100 
 
Mea
n 
Std. 
Dev. 
12 1.2 16.5 14.1  5.9 21.2 36.5 4.7  5.3 2.1 
11   7.1 18.8 22.4 8.2 21.2 15.3 7.1 5.9 1.8 
10  5.9 4.7 23.5 25.9 17.6 11.8 10.6  5.2 1.6 
9   10.6 14.1 16.5 16.5 27.1 5.9 9.4 5.9 1.7 
8      28.2 7.1 29.4 35.3 7.7 1.2 
         Average mean score = 6, Average standard deviation score = 1.7 
 
In Table 4.2 the mean on the five elements ranges between 5.2 and 7.7 and the 
average mean is 6 meaning the respondents are happy with the situation of the 
school's performance. The mean also represented the data very well as the standard 
deviation is small relative to each mean score. 
 
4.5 RATING OF RESPONDENTS’ SCHOOLS ON CERTAIN VARIABLES/ISSUES 
 
In Table 4.3, the respondents were asked to rate their schools on certain 
variables/issues listed in the second column of the above table. Data were analysed 
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and the above descriptive statistics were issued for discussion. According to Table 
4.3, a high percentage of respondents rated their schools as good for a number of 
issues/variables. Those variables/issues are quality of teaching and learning 
(76.5%), utilisation of school resources (74.1%), school governance (60%), 
professionalism of staff (74.1%) and extra-mural activities (66.7%). There is a 
general agreement by the respondents that the majority of schools are good 
regarding the above mentioned variables. 
 
The extent of disagreement between these respondents and those who rated weak 
or excellent is very big. About 55.3% of the respondents also rated their schools 
weak on community engagement as compared to 27.1% that rated them good and 
15.3% that rated their schools extremely weak on community engagement. This 
indicates that a lot needs to be done to bring communities closer to the schools. A 
school needs to be closer to the community it serves so as to address the needs of 
that community.  The other 65.9% of the respondents rated their schools good on 
senior management and leadership compared to 5.9% that rated them excellent and 
17.7% of the respondents that rated them weak whilst 10.1% rated them extremely 
weak. The mean achieved here covers a range between 3.2 and 4.13. The average 
mean score of 3.75 indicates that the respondents rated their schools good. The 
lower the standard deviation scores relative to the mean indicates the mean 
represents the data well. 
 
TABLE 4.3: DESCRIPTIVE STATISTICS: RATING OF RESPONDENTS’ SCHOOLS 
                    ON CERTAIN   VARIABLES/ISSUES 
Code Variable/issue Extremely 
weak 
Weak Good Excellent Mean Std. Dev 
QUAL Quality of teaching 
and learning 
0.0 18.8 76.5 4.7 4.13 0.77 
RESO Utilisation of school 
resources 
4.7 17.7 74.1 3.5 3.98 0.83 
GOVN School governance 8.2 25.9 60 5.9 3.81 1.03 
DISC Learner conduct 
and discipline 
16.5 37.7 42.4 3.5 3.38 0.98 
ENGA Community 
engagement 
15.3 55.3 27.1 2.4 3.2 0.92 
CULT Extra-mural 
activities(cultural) 
9.4 32.9 49.4 8.2 3.76 1.12 
SPOR Extra-mural 
activities(sport) 
7.1 18.8 64.7 9.4 4 1.04 
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EDUC Extra-mural 
activities(education) 
7.1 20 69.4 3.5 3.88 0.88 
LEAD Senior 
management 
team(SMT) 
leadership 
10.6 17.7 65.9 5.9 3.8 1.04 
PROF Professionalism of 
staff 
0.0 23.5 74.1 2.4 3.91 0.65 
MOTI Staff morale and 
motivation 
10.6 41.2 47.1 1.2 3.41 0.92 
 Average mean score = 3.75, average standard deviation = 0.93 
                                                                                  
4.6 GENDER DISTRIBUTION OF THE RESPONDENTS 
 
TABLE 4.4:  DESCRIPTIVE STATISTICS: GENDER 
Male Female Mean Standard deviation 
55.3 44.7 1.4 0.5 
  
The above Table 4.4 indicates that 55.3% of the respondents are males whilst 44.7% 
are females. This is a fair gender distribution although there is still a gap to be 
closed.  
 
4.7 AGE DISTRIBUTION OF THE RESPONDENTS 
 
TABLE 4.5: DESCRIPTIVE STATISTICS: AGE 
Age 20 -29 30 - 39 40 - 49 50 -59 60 Mean Std.dev. 
Percentage  1.2 48.2 47.1 3.5 3.5 0.6 
 
The Table 4.5 above indicates that the majority of the respondents (48.2%) are in the 
age group 40-49 years of age, followed by 47.1% of the respondents who are in the 
age group 50 – 59 years of age. Table 4.5 above shows that the respondents are 
mature adults.  
 
4.8 LANGUAGE DISTRIBUTION OF RESPONDENTS 
 
TABLE 4.6: DESCRIPTIVE STATISTICS: LANGUAGE  
Language Xhosa English Afrikaans Mean Std. dev. 
Percentage 65.9 10.6 23.5 1.6 0.9 
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The above descriptive statistics in Table 4.6 indicate that an overwhelming majority 
of the respondents (65.9%) are Xhosa speaking followed by Afrikaans speaking 
(23.5%). The statistics above confirm the purpose of the study of focusing on schools 
which are in previously disadvantaged communities. The majority of these schools 
are situated in Xhosa speaking areas and in coloured communities.                                                                             
 
4.9 DISTRIBUTION OF RESPONDENTS ACCORDING TO JOB EXPERIENCE 
 
TABLE 4.7: DESCRIPTIVE STATISTICS:  JOB EXPERIENCE  
Years Less than 5   5 – 9 
 
10 - 14 15 - 19 20 - 29 30 - 39 Mean Std. 
dev. 
Percentage  5.9 10.6 3.5 20 47.1 12.9 4.3 1.4 
 
The above Table 4.7 also shows that the majority of respondents (47.1%) have a lot 
of experience and have been with their current institutions for about 20 to 29 years 
followed by 20% of the respondents who have about 15 to 19 years of experience in 
their current educational institutions.                                                                                      
 
4.10   CHAPTER SUMMARY   
 
The empirical results were analysed and reported in this chapter. This chapter dealt 
specifically with the responses of the respondents to the individual questionnaire 
statements. The responses to each questionnaire statement were analysed to 
determine the extent in which the respondents disagree or agree. The analysis of the 
data also consists of the calculation of the mean and standard deviation. The 
average mean values were calculated and used to determine the average perception 
of the respondents. The standard deviation values were used to determine whether 
the mean represented the data well. Generally in this study the mean represented 
the data very well. The average mean scores indicated that the respondents rated 
situations in their schools satisfactorily. 
 
The analysis of the responses indicates that there is a general agreement that the 
SGBs know about the number of classrooms, learners and educators. It is indicated 
in this chapter that, in general, the respondents agree that the SGB knows and 
participates in the academic and extra-mural programmes of the schools. The 
findings in this chapter also indicated that the SGBs do not effectively formulate 
school policies but yet they govern the schools effectively which is a bit strange. 
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It has also been discovered in this chapter that the SGBs successfully prepare the 
annual budget for the schools, but the respondents disagree that the SGBs 
effectively provide support to educators in performing their professional duties and 
they are not fully involved in supplementing resources supplied by the state in order 
to improve quality of teaching and learning, and that causes alarm. 
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CHAPTER 5 
 
FINDINGS, RECOMMENDATIONS AND CONCLUSION 
 
5.1 INTRODUCTION 
 
In this final chapter, the empirical results are summarised and discussed. Results 
include certain important results that emanated from the correlation and descriptive 
statistics. Comparisons of the current research results with previous research 
findings in the literature are drawn and conclusions are formulated from these 
comparisons. This chapter also includes a discussion on the managerial implications 
of these results. This chapter also outlines the shortcomings of the study and 
potential future research recommendations are made to build upon this research 
study. 
 
5.2 ANALYSIS OF RESEARCH FINDINGS 
 
In this section, the important correlations and descriptive statistics of the study are 
presented and discussed. Recommendations are made based on these results. 
 
5.2.1 Summary of important correlations 
 
5.2.1.1 SGB performance 
 
This study has revealed very important findings and correlations in relation to the 
perceptions of the respondents about performance of SGBs in carrying out their 
mandate in governing the schools. According to Table 3.7, SGB performance has a 
positive influence on the perceived utilisation of school resources, school 
governance, senior management team (SMT) leadership, staff morale and 
motivation. This could be translated to mean that improved SGB performance could 
lead to the improvement of the above mentioned variables. 
 
 
The SGB has direct control and mandate on the acquiring of a school's resources 
and is in charge of school governance in accordance with SASA No 84 of 1996. The 
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SGB needs to improve its performance by discharging more of its responsibilities 
appropriately, in ensuring that the school has enough resources to improve teaching 
and learning. The extent to which an SGB performs in discharging its duties depends 
on the character and capabilities of the serving SGB members. It is thus 
recommended that the skills and capabilities of members to be elected into SGB 
positions be taken into consideration when those elections are held. 
 
To deliver any service effectively, efficiently and properly, people with appropriate 
skills must be entrusted with that responsibility. This recommendation is in line with 
the findings and recommendations of other previous researchers on this subject, 
such as Heystek (2011) who argued that in South Africa the issue of capabilities of 
individuals on school governing bodies were less important than granting parents 
participation rights in school governance. The present study asserts that whilst the 
participation of parents in governance is noble and can never be disputed, it must not 
be just participation without meaningful contribution. 
 
On the same subject again of individual capabilities of governing body members, 
Connolly et al. (2011) also made reference to the fact that in Switzerland all 
governing body members have to develop competencies in quality management. 
The above facts and recommendations demonstrate that there is a call for the 
skilling, empowerment and relevant training of SGB members so that they can 
deliver on their mandate. 
 
5.2.1.2 Quality of teaching and learning 
 
Also according to Table 3.7, the following variables: utilisation of school resources, 
school governance, learner conduct and discipline, extra-mural activities (cultural, 
sport and education) and professionalism of staff positively influence the quality of 
teaching and learning. This means that an improvement of these variables could 
possibly lead to the improvement of the quality of teaching and learning. This 
correlation is the most important one because the provision of quality teaching and 
learning depends on how effectively the available resources are utilised, the school 
is governed, and learner conduct and discipline is managed. There are slim chances 
of quality teaching and learning in the absence of the effectiveness of the 
management of these variables. The variables, utilisation of resources, school 
governance and management of learner conduct and discipline are of key 
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importance to the life of any educational institution. It is recommended that schools 
and SGBs develop policies on how resources should be managed and utilised, and 
learner conduct and discipline be managed.  
 
There are schools that operate without an SGB constitution and other policies like 
the code of conduct of the SGB members. In the training of SGB members that the 
Department of Education organizes yearly, formulation of such policies should be the 
core business and the desired objective outcomes. As Creese and Early (1999) put 
it, “Effectiveness and efficiency are enhanced when proper attention is paid to 
appropriate training for governors both individually and as a team” (Creese and 
Early, 1999: 28-29). 
 
5.2.1.3 Utilisation of school resources  
 
Also in the perceptions of the respondents Table 3.7 also indicates that the perceived 
utilisation of school resources has a positive influence on all of the following 
variables: quality of teaching and learning, school governance, learner conduct and 
discipline, community engagement, extra-mural activities (cultural), extra-mural 
activities (sport), extra-mural activities (education), senior management team (SMT) 
leadership, professionalism of staff, staff morale and motivation. This could also be 
interpreted to mean that an improved utilisation of school resources could lead to the 
improvement of the variables mentioned above.  
 
This finding is a confirmation that if resources are utilised efficiently and effectively, 
the other variables related to the resources will also improve and the desired results 
will likely be produced. The resources referred to here are both physical and human 
resources. Human resources refer to the teachers in this case. The teacher is the 
most important resource for the learner and has to be available, be on time, and be 
resourceful all the time for the learner. The physical resources are the textbooks, 
stationery, library, laboratories, classrooms etc. These resources are also essential 
for the school to be able to deliver to the needs of its community.  
 
5.2.1.4 The influence of community engagement, senior management team 
leadership, staff morale and motivation on selected variables 
 
Also according to Table 3.7, community engagement, senior management team 
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(SMT) leadership, staff morale and motivation have a positive influence on all the 
variables, except the quality of teaching and learning. This means therefore an 
improvement of the above mentioned variables could lead to improvement of all 
other variables except quality teaching and learning. In other words, there is no 
significant correlation between the above variables and quality of teaching and 
learning. This finding is a bit strange because there ought to be a positive influence 
between the above mentioned variables and the quality of teaching and learning. 
This finding needs further investigation in future studies. 
 
In Table 4.3, where the respondents were asked to rate their respective schools on 
certain variables/ issues, a majority of respondents are in agreement that  the  
schools are good at the following  variables/issues: quality of teaching and learning, 
utilisation of school resources, school governance, professionalism of staff and extra-
mural activities. About 55.3% of the respondents also rated their schools weak on 
community engagement as compared to 27.1% that rated them good and 15.3% that 
rated their schools extremely weak.  
 
Community engagement, effective senior management team leadership, staff morale 
and motivation are areas where schools and SGBs should develop strategies in 
order to improve the quality of teaching and learning. It is recommended that each 
school should have a strategy for how the school engages the community and how it 
will impact and assist in the upliftment of the standard of living of the community 
around the school. That strategy should give rise to a programme that will outline the 
plan to take the school to the community and the other way round. The community 
will in return, through its involvement and engagement with the school, assist the 
school in many respects. 
 
It is further recommended that a two-way mutual relationship between the school 
and the community around the school should be established. The chairperson of the 
SGB with the assistance of the principal and the involvement of the local ward 
councillor should champion such relationships and interactions. A school cannot be 
divorced from the community within which it is located and seek to serve. Political, 
church, community, youth and civic leaders who stay around the school should be 
made assets in the governance and social capital of the school. It is from the 
experiences, the resources and the networkings of these people that the school can 
be made to benefit. 
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5.2.1.5 School governance, learner conduct and discipline, extra-mural activities and 
professionalism of staff on selected variables 
 
Table 3.7 also indicates that school governance, learner conduct and discipline, 
extra-mural activities (cultural, sport and education),and professionalism of staff, all 
have a positive influence on all the other variables, meaning an improvement on the 
abovementioned variables could also lead to an improvement in all other variables 
as well.                                                                               
 
5.2.2 Summary of important descriptive statistics 
 
5.2.2.1 Knowledge of the school's classrooms, learners, educators and ablution 
facilities and participation in extra-mural programmes  
 
In the analysis of the study's descriptive statistics in Table 4.1, the responses of the 
respondents indicate that there is a general agreement that the SGBs know about 
the number of classrooms, learners, educators and the state of their school's 
ablution facilities. The descriptive statistics also indicate that, in general, the majority 
of respondents agree that the SGB knows and participates in the academic and 
extra-mural programmes of the schools. 
 
The above findings concur with another finding by Creese and Early (1999), that in 
order for governors to be effective, they all require a broad knowledge and 
understanding of their schools and of wider educational issues. It has also been 
emphasized that governors (SGBs) can gain the necessary knowledge and have an 
opportunity to share ideas with governors from other schools through the training 
programmes run by their local education authorities (Creese & Early, 1999: 28-29). 
The existing tendency of the SGBs is to do nothing about the knowledge and 
information they have about the condition of their schools. Information about the bad 
state of school buildings, financial status of the school, shortage of textbooks and 
teachers, poor parental involvement and non-existence or poor participation of 
learners and parents in extra-mural activities should be taken up by vibrant SGBs 
and dealt with. 
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These types of challenges are so predominant in schools in previously 
disadvantaged communities, but instead of taking up those challenges you will, in 
most cases, find SGBs and parents pointing fingers at the principals and educators 
accusing them of failing to lead, manage and teach. SGB forums were established in 
some areas and there is also a national SGB structure whose aim is to organise 
SGBs to speak with one voice when it comes to challenges facing schools in 
underprivileged communities. Unfortunately that does not seem to be the case, it has 
become a political platform rather than a collective effort by the SGB forum to 
collectively attend to school governance challenges.  
 
Creese and Early (1999) recommended training programmes by local education 
authorities with governors coming together to share information and ideas. The 
researcher of the current study wishes to add central co-ordination of SGB 
challenges of schools in the same vicinity or location. Those challenges should be 
presented to the local education offices as a collective. The SGBs in the same 
locality should through the SGB forum share expertise and skills and have co-
ordinated plans and strategies to solve problems. It is further recommended that the 
SGBs in the previously disadvantaged communities should hold meetings and 
information sharing sessions with SGBs who are doing well in schools of previously 
whites-only communities or model C schools. This will help to draw from the 
leadership and management skills and experiences of those SGBs.  
 
It is also recommended that the SGBs of schools in previously disadvantaged 
communities need to establish good relationships with managers of private sector 
companies in their locality. Companies only support schools that are already doing 
well and have the needed resources. That needs to change. Schools that are not 
doing well need to be supported in order for them to do well otherwise the gap 
between the schools that are not doing well and those that are doing will widen more 
and more. There is a tendency for the private sector to bring resources to those who 
already have resources. The SGB forum must engage  private companies about this 
and be made to have a plan, a budget and a programme to support the 
underperforming and underdeveloped schools until they move out of  that 
predicament. It is by no means suggested that the schools with resources should not 
be supported, but leaving out schools with no resources that are underperforming 
does not make any sense.  
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5.2.2.2 Formulation of school policies versus school governance 
 
This study also reveals that, through the analysis of the descriptive statistics in Table 
4.1, the respondents generally agree that the SGBs do not effectively formulate 
school policies. This is a very important finding that probably explains why there are 
governance challenges mostly in schools that are in previously disadvantaged 
communities or so called black communities. In the task of governing and managing 
any institution, policies are a key to and an engine of that process. It cannot be 
imagined how an institution can be governed and managed without effective 
formulation of policies. The SASA states categorically that it is the responsibility, role 
and duty of the SGB to draft school policies in consultation with all the stakeholders.                                                                                   
 
Van Wyk and Lemmer (2009) revealed that, in disadvantaged communities, many 
parents have not had prior experience of school governance and will initially need 
help. The researchers are also of the opinion that capacity building programmes for 
governing bodies are therefore necessary and the State has determined that 
provinces should organise and fund such training. The researchers added further 
that many South African parents do not have a sound knowledge of policies that are 
relevant to their tasks as school governors. 
 
Early (1994) reported that if governors are to function effectively they need to be 
trained. In the study, the type of training and topics covered was also a cause for 
concern. In the study, the training put particular emphasis on local management of 
schools, the roles and functions of governors, personnel matters including staff 
recruitment and selection, but it was also felt that the need for governing bodies to 
keep abreast of recent developments and issues in education should be addressed 
in future training programmes (Early, 1994).The study also revealed that more than 
two-thirds of the heads believed that there were factors preventing the governing 
body from being as effective as it might be. The most predominant factor was lack of 
time followed by other factors such as insufficient knowledge and awareness of 
educational matters (Early, 1994: 45 – 86). 
 
The studies mentioned above emphasize the quality of the content covered in the 
training of SGBs for their roles and duties, lack of experience, lack of knowledge of 
policies relevant to their tasks as cause for concern. The fact of the matter, in most 
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cases, is that as much as parents do get trained in their roles and duties they still 
cannot perform most of these duties. This is an issue that poses a challenge to the 
trainers who happened to be education officials who some of them are not experts or 
consultants on those fields. The training of parents to perform governance duties can 
never be a once-off event after which parents are expected to excellently perform 
their duties thereafter. It has to be made an on-going process that involves some 
form of monitoring, assessment, evaluation and feedback. 
 
The parents should be trained, particularly, in the actual tasks that they ought to 
perform as their duties and not run through a bulky manual that must be finished in a 
very short space of time. In other words if the governors are called to a training 
session for policy formulation, they must be trained by experts or consultants on 
policy formulation so as to ensure that they understand exactly what they need to do 
and why they need to do it. It is also mentioned above that the most predominant 
factor that prevents governors from being effective was lack of time followed by other 
factors such as insufficient knowledge and awareness of educational matters (Early, 
1994: 45 – 86). It is recommended that the national Department of Education should 
introduce incentives to the parents who are elected to serve in key positions in the 
governing body of schools. The same model used by the municipality in the local 
government for local ward councillors can be benchmarked and implemented. This 
will serve to revive the dysfunctional governing bodies in some underperforming 
schools and serve as motivation to others who are trying their best. People are 
willing to give their time to something they know will give them something to take 
home at the end of the day. In other cases parents cannot give their time to SGB 
duties and functions because they are not employed and have to go find jobs so as 
to have something on the table for their children. Other parents work every day and 
for long hours, and they have no one to look after the children in the evening whilst 
they are attending to SGB duties. Parents need to elect SGB members who will have 
time to do these SGB duties and functions including attending training, seminars and 
workshops as well as frequently visiting the school. 
  
5.2.2.3 Preparation of annual budget versus provision of support to staff and school 
           resources  
 
The other important finding in terms of the descriptive statistics is that the 
respondents generally agree that the SGBs successfully prepare the annual budget 
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for the schools although they do not effectively provide support to educators in 
performing their professional duties and are also not fully involved in supplementing 
resources supplied by the state in order to improve quality of teaching and learning.  
 
The point that seems to be a challenge in the findings mentioned above is that there 
is, most probably, a lack of understanding that in preparing a budget the most crucial 
aspect of that planning is to plan how to manage, implement, monitor, evaluate and 
adjust the budget when necessary. During the period of implementing and monitoring 
the budget, the priorities might change slightly and the budget will need to be 
adjusted. Parents who do not have financial management expertise and experience 
might struggle to understand that. The other challenge is the lack of fundraising skills 
and abilities in the SGB treasurer or finance committee members. The funds and 
resources that the school receives from the government have never been enough for 
any school, and therefore need to be supplemented. The SASA has given the SGBs 
a mandate to do that duty.                                                                                 
 
In light of the above it is therefore recommended that not just ordinary training but an 
accredited course with certificates on management of school finances, school 
governance, budgeting, planning and fundraising should be designed and offered to 
the newly elected SGB members. The contents of the course should be referred to 
the SGB members yearly and some form of follow up be made to assess and 
monitor if implementation has been done and is correct.     
 
5.3 IMPLICATIONS OF THE FINDINGS  
 
This study has made quite a number of findings that have managerial implications. 
Managerial implications refer to what the managers should do in relation to the 
findings of this study. The findings cover very important areas ranging from school 
governance, school finances, parental or community involvement, learner conduct 
and discipline.  
 
One of the most important managerial implications of the study is the empowering of 
SGBs by the Department of Education through the departmental officials and school 
principals. The SGBs cannot perform their duties as prescribed by the SASA No 84 
of 1996 if they are not being empowered to be able to carry out their mandate. 
School governing bodies have a great responsibility and therefore empowerment is a 
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great necessity. The other reasons that necessitate empowerment of school 
governing body members is their lack of experience, literacy levels and shortage of 
skills needed to govern schools. The other managerial implication is the facilitation of 
workshops, seminars and conferences to better or improve the managerial skills of 
SGBs, and making the funds needed for those sessions available. 
 
Section 27(2) of SASA No 84 of 1996 prevents the SGB members from being 
remunerated when doing school governing body duties. The implication of the 
findings of this study and other previous studies necessitates a review of Section 
27(2) of SASA No 84 of 1996 by the Department of Education or those in authority. 
The remuneration of SGB members will help to motivate parents to fully participate in 
governing body duties and will also introduce a sense of commitment and dedication. 
 
There is a vast difference between schools in previously disadvantaged communities 
and the so called ex-model C schools in terms of the resources, facilities, 
infrastructure and human resources. The differences are reflected in the way the 
schools are managed and governed. That also manifests itself in the differences that 
are glaring in the academic results that these schools produce at the end of each 
year. A managerial implication in this regard is the facilitation of the twinning of the 
school governing bodies from the underperforming and the performing schools. The 
twinning of schools will assist the SGBs to learn from one another, share important 
skills and resources and interchange human resources to the benefit of the learners. 
 
5.4 SHORTCOMINGS OF THE STUDY 
 
Although the study managed to obtain perceptions from a number of school 
managers and school management team members, it was noted that there were 
quite a few school principals who were not willing to take part. It can only be 
assumed that, perhaps, they thought that would expose whatever the situation in 
their schools is and probably they did not trust the confidentiality of the study. They 
could not be persuaded to take part in the study if they were not willing because it 
was a voluntary exercise.  
 
The majority of the opinions and perceptions covered in the study are from school 
management team members. The fact of the matter is that the condition of their 
schools, the academic results and the reported learner conduct indicate that they 
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would have provided valuable information and data in responding to the 
questionnaire. 
 
The other matter that can be viewed as a shortcoming is that the study focused on 
only about 17 high schools in the Uitenhage District of the Nelson Mandela 
Metropolitan Municipality and collected back 85 questionnaires out of a total of 105 
distributed. The study also did not cover the lower and higher primary schools. The 
17 high schools covered do not represent even 25% of the total number of high 
schools in the Nelson Mandela Metropolitan Municipality. In the light of the small 
sample size and the fact that primary schools were not covered in the sample the 
issue of generalisability to all the school governing bodies could be questioned.  
 
5.5 FUTURE RESEARCH AND RECOMMENDATIONS 
 
Although the study made a tremendous contribution to the performance of school 
governing bodies in previously disadvantaged communities, there are areas that 
could be improved in future research studies. As highlighted above the sample size 
was small. It is therefore recommended that future studies increase the sample size 
by covering more high schools up to and including schools in the Port Elizabeth 
area. This study could therefore be replicated with a larger sample size. 
 
It is also recommended that the study could also be replicated by taking a variety of 
schools in terms of the South African schooling system. The schooling system in 
South Africa in terms of the Act is supposed to be structured as follows, Gr R to Gr7 
and Gr 8 to Gr 12, but that has not been implemented as such yet. It would give 
more gist, meaning and sense if the data in future research could be collected on 
those bases.   
 
Future research studies could also look at the comparative study between the 
performance of SGBs in previously disadvantaged communities and the previously 
advantaged communities or so called previously White owned schools or Model C 
schools. The study might contribute in addressing the challenges of performance of 
SGBs in previously disadvantaged communities by looking at what can be learnt 
from the performance of SGBs in performing schools of previously advantaged 
communities. This would be a comparative study that could be of great benefit to the 
improvement of performance of school governing bodies in South African schools.                                                                              
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5.6 CONCLUSION 
 
The effectiveness of SGBs is very important to improve the performance of schools 
academically, organisationally and otherwise. Research has shown that effective 
SGBs are associated with the following advantages/achievements: increased learner 
outcomes; high levels of learner discipline and conduct; well-governed and managed 
schools; good quality of teaching and learning; increased academic performance; an 
effective utilisation of resources and school finances; good parental and community 
involvement and high learner enrolment. 
 
This study was conducted to investigate the highlighted challenges of poorly 
performing school governing bodies (SGBs) in historically disadvantaged schools in 
South Africa. The study also explores how effective school governing bodies might 
influence parental/community involvement, quality education (quality of teaching and 
learning), learner conduct/discipline, financial/resource management and school 
governance. 
 
The empirical results revealed the following weaknesses in the SGBs of high schools 
in the Uitenhage District of the Department of Education in the Nelson Mandela Bay 
Municipality: the SGBs do not effectively formulate school policies; the SGBs do not 
effectively provide support to educators in performing their professional duties;  the 
SGBs are not fully involved in supplementing  resources supplied by the state in 
order to improve quality of teaching and learning; and the schools are weak on 
community engagement.                                                                                
                                                                                
On the other hand, the following positive elements of SGBs were highlighted in the 
empirical results; the schools are rated good regarding the following  
variables/issues: quality of teaching and learning, utilisation of school resources, 
school governance, professionalism of staff and extra-mural activities; the SGBs 
know and participate in the academic and extra-mural programmes of the schools;  
the SGBs successfully prepare the annual budget for the schools; the SGBs are 
effectively governing the schools; the SGBs do appoint auditors to audit the school's 
books and financial statements; the schools have achieved audited financial 
statements without a disclaimer; the schools have a disciplinary committee that deals 
with the learner code of conduct and attends to disciplinary problems. 
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Against this background, the study among others, recommends the following:  
empowering of SGB members by the Department of Education through the experts 
and consultants of various school governance policies and other issues; that newly 
elected SGB members do not just need ordinary training but an accredited course 
with certificates on management of school finances, school governance, budgeting, 
planning and fundraising; the facilitation of the twinning of the school governing 
bodies from the underperforming and the performing schools; the establishment of a 
two- way mutually beneficial relationship between the school and the community 
around the school; a review of Section 27(2) of SASA No 84 of 1996 by the 
Department of Education or those in authority that prevent the SGBs from being 
remunerated when performing school governing body duties. By implementing these 
recommendations, the SGBs would go a long way to improving the performance of 
their schools, academically and otherwise. 
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ANNEXURE  1 
 
THE QUESTIONNAIRE COVERING LETTER 
 
Dear Respondent  
 
I am studying towards my MBA (Master in Business Administration) degree at the 
Nelson Mandela Metropolitan University Business School. I am conducting research 
on the role that school governing bodies play in the overall performance of schools 
in South Africa.  I believe that my study will make an important contribution to the 
improvement of school performance. You are part of our selected sample of 
respondents whose views we seek on the above-mentioned matter.  We would 
therefore appreciate it if you could answer a few questions. It should not take more 
than fifteen minutes of your time and we want to thank you in advance for your co-
operation. 
 
There are no correct or incorrect answers. Please answer the questions as 
accurately as possible. For each statement, tick the number which best describes 
your experience or perception. For example, if you strongly agree with the 
statement, tick the number 5.  If you strongly disagree with the statement, tick the 
number 1. Tick only one answer for each statement and answer all questions 
please.  We guarantee your complete confidentiality and anonymity.  Please 
note also that your participation in this study is entirely voluntary and that you 
have the right to withdraw from the study at any stage.  Your participation in 
the study therefore indicates verbal consent. 
 
Thank you very much.  
 
Mr Andile Mbengashe 
 
 
 
To verify the authenticity of the study, please contact Prof CA Arnolds at 041-
5043825 and cecil.arnolds@nmmu.ac.za. 
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ANNEXURE 2 
 THE MEASURING INSTRUMENT 
 
SECTION A : SGB PERFORMANCE 
Our SGB knows the number of classrooms in our school 
Our SGB knows the number of learners in our school 
Our SGB knows the number of educators in our school 
Our SGB knows the state of ablution facilities (toilets) in our school 
Our SGB knows our school times (e.g. 7.45 am to 3.00 pm) 
Our SGB knows our school events (talent shows, fundraising functions etc ) 
Our SGB knows how the school delivers on its goals (e.g. academic performance, 
extra-mural activities, learner discipline etc )Our SGB participates in most public 
events (parent meetings, fundraising functions etc.) of the school 
Our SGB  effectively promotes the best interest of the school 
Our SGB has effectively formulated the admission policy of the school 
Our SGB has effectively formulated the language policy of the school 
Our SGB has effectively formulated the religion policy of the school 
Our SGB is effectively governing the school 
Our SGB successfully prepares the annual budget of the school 
Our SGB has successfully adopted a learner code of conduct 
Our SGB effectively deals with learner disciplinary matters in accordance with the 
learner code of conduct 
Our SGB effectively provides support to staff members in the performance of their 
professional duties. 
Our SGB is fully involved in supplementing resources supplied by the state in order 
to improve quality of teaching and learning. 
Our SGB has appointed an auditor to audit the school's books and financial 
statements 
Our SGB submits to the district education office copies of our audited financial 
statements within the prescribed time to do so 
Our SGB successfully mobilises support and involvement of parents and community 
around the school 
Our school has an admission committee that deals with policies relating to learner 
admission 
Our school has a disciplinary committee that deals with the learner code of conduct 
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and attends to disciplinary problems 
Our school has a finance committee that drafts the financial policy of the school and 
deals with the financial matters of the school 
Our school has an extra-mural committee that oversees the extra-mural activities of 
the school. 
Our school has a grounds and maintenance committee that oversees the 
maintenance of the school grounds and buildings 
Our school has a procurement committee that purchases what the school needs 
through proper procurement processes 
Our school has a quality learning and teaching committee that ensures that quality 
teaching and learning take place at the school 
Our school has achieved an audited financial statement without a disclaimer 
 
SECTION B:  ACADEMIC PERFORMANCE  
Please indicate the pass percentage in the different grades of your school in 
the 2012 final examinations 
GRADE PASS PERCENTAGE IN 2012 FINAL EXAMINATION 
 0-20 21-30 31-40 41-50 51-60 61-70 71-80 81-90 91-100 
Grade 
12 
         
Grade 
11 
         
Grade 
10 
         
Grade 9          
Grade 8          
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      SECTION C :  INDIVIDUAL SINGLE - ITEM VARIABLES 
      Please rate your school in terms of the following variables/ issues 
 
Variables/ issues 
Extremely 
Weak 
Very 
weak 
Weak Good 
Very 
good 
Excellent 
1 QUAL  Quality of 
teaching and 
learning 
 
1 2 3 4 5 6 
2 RESO 
Utilisation of school 
resources 
 
1 2 3 4 5 6 
3 GOVN 
School governance 
 
1 2 3 4 5 6 
4 DISC 
Learner conduct 
and discipline 
 
1 2 3 4 5 6 
5 ENGA  
Community 
engagement 
 
1 2 3 4 5 6 
6 CULT  
Extra-mural 
activities (cultural) 
 
1 2 3 4 5 6 
7 SPOR 
Extra-mural 
activities (sport) 
 
1 2 3 4 5 6 
8 EDUC 
Extra-mural 
activities 
(education) 
 
1 2 3 4 5 6 
9 LEAD 
Senior management 
team (SMT) 
leadership 
 
1 2 3 4 5 6 
10 PROF 
Professionalism of 
staff 
 
1 2 3 4 5 6 
11 MOTI 
Staff morale and 
motivation 
 
1 2 3 4 5 6 
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ANNEXURE 3 
 
 
 
